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FROM THE DIRECTOR’S DESK

The first school term is well underway and 
learners are settling into new grades, new schools 
and, for some, school for the first time. Teachers 
are getting to know their learners’ strengths 
and challenges, different learning styles and 
intelligences. We hope that teachers will plan 
their lessons in such a way as to accommodate all 
of these diverse learning needs. 

We do recognise that many teachers don’t in 
fact have the skills needed to make provision 
for participation in learning for ALL learners in 
their class. It is because of this that our training 
programme exists. We seek to assist teachers in 
developing the skills they need for multi-level 
teaching, co-operative learning, curriculum 
differentiation etc., so that they may confidently 
teach their diverse classes. Our courses have 
now also become accredited for CPTD points for 
teachers. 

We have seen that teaching methods and styles 
change and progress over time, just as society 
changes. That is why we believe that ongoing 
skills development for teachers to keep abreast of 
these changes is crucial to being a good inclusive 
teacher. 

For many learners, access to education was not a 
reality at the start of the year. We continue to get 
referrals, through our helpline, of many learners 
of school going age who have been turned away 
at their local school for having support needs that 
the schools does not feel equipped to handle. 
Parents are told to go to special schools who in 
turn quickly inform them of long waiting lists. 

There is a rising number of children, especially 
those with disabilities who remain excluded 
from schools, who are being denied their right to 
education. We continue to try to assist families in 
finding appropriate placement in schools, whilst 
simultaneously advocating to the Department of 
Education as well as to Provincial and National 
Parliament for solutions to be found!

We are very pleased that, after a process of 
review, consultation and more review spanning 
nearly four years, the Department’s Screening, 
Identification, Assessment and Support Policy 
(SIAS) has been gazetted and is now officially 
policy!

We are hoping that the roll out and 
implementation of this policy across all 
ordinary and special public schools will see 
support provision increase for learners who are 
experiencing barriers to learning, and that these 
provisions will become standardised and ease the 
burden on parents. 

2015 marks a very significant time in IEWC’s 
history. This year we celebrate our 20th 
Anniversary and change our name to Inclusive 
Education South Africa. We are now working in 
the Northern Cape, Eastern Cape, Western Cape 
and Kwa Zulu Natal. As a result of the demand for 
our services outside of the Western Cape, we felt 
it appropriate to change the organisation’s name 
to better reflect the beneficiaries we serve. 

We are proud of the work we have done to spread 
the inclusion message over the last 20 years 
and we trust that we have made a difference 
to many ECD Practitioners, Teachers, parents 
and, most importantly, children’s lives over this 
time. We will continue to promote and support 
the implementation of an inclusive education 
system in this country until such time as it is fully 
realised. We can assure our members, clients 
and beneficiaries of our ongoing passion and 
commitment in this regard. 
We trust that the rest of the first term goes well.

Regards

Robyn
Robyn Beere, Director of IEWC
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WELCOME TO IEWC!
We were delighted to welcome six new staff members to our 

fantastic team in January 2015, and we look forward to an exciting 
year of growth as our organisation proudly enters its 20th year.

Elsie Bulawa
Elsie comes from a maths and science teaching background with experience in high school 
classrooms, training both students and educators. With her in-depth practical teaching  
experience, as well as a sound understanding of the support required by Educators for 
effective curriculum delivery, Elsie is well-placed as Senior Trainer in our Schools Team to 
present our Open Workshop series in 2015 as well as a number of workshops in our Lotto 
Schools Diversity Project.

Ashwyn Clayton
Ashwyn has five years of experience as a Senior Life Skills Facilitator, working with 
communities in Ocean View, Simonstown, Masiphumelele and Capricorn.  He joins us from 
the NGO sector and is well-versed in the educational and social issues faced by schools, 
ECD Centres and families in these communities.  He has worked extensively with Educators, 
parents and students, managing various Life Skills programmes including Leadership 
Development and Parenting Workshops.  Ashwyn will be leading workshops as Schools 
Trainer/Project Facilitator in our Lotto Schools Diversity Project.

Charlene Petersen
Charlene began her career as a Social Worker, then moved into Programme Management and 
Facilitation where for five years she was responsible for managing and facilitating training 
programmes as well as designing and developing training material for accredited programmes 
on local, provincial and national levels.  She has trained both Educators and students on 
issues that make learners vulnerable, and has been appointed as Senior Project Facilitator on 
our Lotto Schools Diversity Project.

Cindy Engelbrecht
Cindy is a qualified ECD Educator who ran Burning Bush Educare in Lavender Hill for 15 years.  
IEWC has worked with Cindy and Burning Bush on a project basis for several years, and Cindy 
began doing ad-hoc ECD training work for us in early 2014. She has now joined us full-time 
as an ECD Trainer and will be managing our work with Bhabhathane in Franschhoek this year, 
as well as facilitating ongoing ECD Practitioner workshops.  Cindy has been a champion of 
Inclusion for many years and is extremely well-placed to take on this important role within 
our dynamic ECD training team.

Zurina Sieed
Zurina joins us as Schools Project Co-Ordinator and Office Administrator, a demanding role for 
which she is well prepared with an impressive background in administrative management in 
both the education and publishing sectors.  Zurina is responsible for the logistics of our Open 
Workshops and and Lotto Diversity Project, as well as assisting with workshop 
preparation across all our other projects and managing the day-to-day requirements of our 
busy office.

Alice Debengu
Alice is our Junior Office Administrator who has taken on an integral role in preparing for our 
numerous project workshops and organising our prolific output of training manuals.  
Coupled with excellent administrative experience gained in the banking and retail industries, 
Alice is passionate about the development sector and community work.  Together with 
Zurina, she ensures that our Trainers have the support they need to present excellent 
workshops.
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HOME-SCHOOL PARTNERSHIPS: 
SHARING THE CARE OF OUR CHILDREN

The beginning of a new school year: a flurry of small 
children enter school or pre-school for the first time; 
classes move on to a new teacher and some move into a 
different school altogether. This is a good time to reflect 
again on that most important – and often challenging 
- matter of parent-teacher teamwork. It makes good 
sense that the two groups of adults who share this 
crucial responsibility should cooperate for the benefit of 
the child, and research and experience have shown time 
and again that not only do children fare better with this 
relationship in good working order, but whole schools 
benefit too. However, having things work well is not 
always so easy!

Dr Patrece Charles-Freeman, CEO of the National 
Parenting Support Commission in Jamaica, puts it very 
well in a recent article suggesting that a book needs 
to written on fixing relationships between teachers 
and parents. She suggests calling it “Teachers are from 
Saturn, Parents are from Jupiter”!

We have to remind ourselves that we may be perfect 
partners, but we have very different perspectives! 
Whilst parents or carers worry about what their kids 
learn, teachers are more concerned with how they learn. 
While the parents see the product, the teachers live the 
process.

Also, from the outset, teachers need to be aware that 
family make-up varies widely and to assume that every 
child has the stereotypical two–parent family would be 
insensitive to the diversity of home settings in which 
South African children live. The SA Schools Act’s definition 
of a parent includes all primary caregivers, the person 
entitled to custody of a learner, as well as any person 
who fulfils the obligation for the learner’s schooling. So 
schools are required to develop an inclusive range of 
parent involvement strategies accordingly.

Special consideration needs to be given to low-income 
and impoverished parents and families. Teachers need 
to try to understand how a lack of resources can impact 
on the support a family can give its children, and the 
effect poverty has on the ability of parents to be actively 
engaged with their child’s school. 

Sensitivity and respect for the fact that parents in difficult 
circumstances are generally doing the best they can is 
what is called for. Van Wyk & Lemmer’s book: 

“Organising Parent Involvement in SA Schools” is a great 
resource for schools wanting to address this challenge. 
As schools and early childhood centres become more 
actively inclusive, they also need to consider how to work 
with parents of children who have special needs that can 
impact on their learning and participation at school. In 
these circumstances, the parent-teacher relationship 
becomes even more crucial and requires teachers to 
draw on the parents’ knowledge and expertise, as well 
as an understanding of the stress and concerns that they 
may be experiencing. These parents have the greatest 
vested interest in seeing their children learn, and this 
makes them a committed and natural partner of the 
school. 

The SIAS process makes special provision to channel 
this in establishing a child’s support needs, based on a 
comprehensive understanding of the individual. The 
aim is to create an effective circle of support that also 
includes other professionals. This needs teamwork at its 
best!

Whilst it is clear that parents and carers need to become 
more actively involved in their children’s education, 
teachers must also understand that the more effort 
they put into improving the relationship with a child’s 
parents or guardians, the more likely it is that the child 
will succeed in school and the teacher will succeed in the 
classroom. The manner in which schools communicate 
and interact with parents affects the extent and quality 
of parents’ home involvement with their children’s 
learning.

Even the most brilliant curriculum won’t work if students 
and parents don’t believe in it. 
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Make your first interaction positive: 
Greet your children’s teacher with a 
warm hello and kind words. They are 
much more likely to be receptive when 
you have a problem later. I’m amazed at 
how many parents don’t know the name 
of their child’s teacher.

Don’t get angry before getting the 
facts: Parents and teachers who know 
different parts of the same story can 
often resolve issues with an exchange of 
information.

Don’t go over their heads: Learning 
about a parental complaint from the 
principal makes teachers really mad. 
Talk to them first, and then go to the 
principal if you don’t get satisfaction.

Remember that most teachers are 
sensitive: Teaching is an intensely 
personal job. Teachers are people who 
are paid to care about the thoughts and 
feelings of others. Tact is likely to be 
more important than if you were talking 
to, say, a used-car salesman.

Finally, good teachers welcome dialogue 
with parents, because it gives them a 
better understanding of their students. 
However, teachers must remember 
that parents have the right to expect 
timely notification regarding students’ 
academic performance and behaviour, 
and vice versa.  Parents, check what 
times and communication systems suit 
the teacher for appointments.  In the 
parent-teacher relationship, like most 
others, communication is the key to 
success and is in the best interests of a 
generation of children who deserve to 
feel cared for by the adults from whom 
they  are learning!

1
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IEWC runs an Information & Support programme to help parents, teachers 
and other professionals collaborate in planning support for vulnerable 

learners. Call 021 762 6664 or email natalie@included.org.za

Written by Caroline Taylor

Parents can give teachers an important reality check, 
but they should also remember that issues can seem 
deceptively simple from afar. Those who bear in mind 
the complexity of a class full of children are more likely 
to maintain productive relationships with teachers.

So parents, here is where we become accountable. 
Let’s try to build a positive relationship with our 
children’s teachers!

Here are some simple tips on how to 
accomplish this task:



Newsletter February 2015 6

INCLUSION IN ACTION!
The transition from primary school to high school, 
although exciting, can also be filled with some anxiety 
for both parents and pupils.  

Alex Boettger is thirteen years old and is attending his 
first year at Wynberg Boys High School.  Like most boys, 
he loves cricket, is a sports fanatic and loves computer 
games.  He tries to get involved in as much sport as 
possible and has already joined his schools cricket team 
as the scorer.  He describes himself as a very light hearted 
guy.  

Alex was born with muscular dystrophy, which in his 
own words means his muscles are much weaker than 
other people’s.  As a result of this condition, Alex is in 
wheelchair.

I had the privilege of meeting up with Alex and his mom, 
Andrea Mettle, on the cricket field during practice to hear 
from them what their primary school experience was 
like at Sun Valley Primary, as well as how the transition 
from primary school to high school has been.  What I was 
excited to hear was how both schools had gone to great 
lengths to make Alex and his parents feel welcome and 
accommodated.

In their own words:

Alex
Sun Valley was a very nice primary school and I enjoyed 
it.  They were very much an inclusive school much like 
Wynberg Boys. Although it took a while, Sun Valley 
eventually become wheelchair friendly and I really 
enjoyed my time there.  They made me feel at home, 
included me in sport and offered me opportunities 
where I would not normally have asked to participate.  
They definitely included me in everything they did.

At Wynberg Boys, they came to me and asked me where 
I would like ramps, and this was on the first or second 
day.  I was very nervous at the time, so I didn’t quite 
answer but as I went through the school after the first 
week I found places where I needed them.  I told them 
and it wasn’t a hassle and they promised to do it as fast 
as they could.  Even with the little things, it’s not a big 
hassle, they do it straight away.  In the first week there 
were small potholes which were a problem, but they 
filled them immediately.

I’m not sure if I felt any different to any other student 
moving to high school. I have lived with muscular 
dystrophy my whole life so I don’t know any other way.  
I just know how I feel and it wasn’t a huge difference for 

me.  I think for my parents though it was a big deal that 
I joined a mainstream high school and they were a bit 
nervous.   Both schools in my opinion are mainstream, 
however at Wynberg there is no special treatment, 
which I quite enjoy. 

For me, Inclusion is making sure no one feels left out, 
making sure that everybody is on the same page and 
WITH the group. Wynberg Boys and Sun Valley have 
done that for me and made me feel completely at home 
and part of the group.

Andrea
Alex has always been in mainstream since pre-school, 
however this transition into high school has been hard 
for me, funnily, because it was so easy.  I was expecting 
there to be complications and problems that I had to 
solve, and there were none.  I wasn’t needed.  And that 
was the hardest part.  Wynberg Boys High have been 
phenomenal.  They have been proactive and they have 
tried to anticipate where there could be problems with 
accessibility.  Where they have made mistakes, they have 
rectified them straight away, and they think on their feet, 
which has been really special.

I think what really stuck out for me when we had our first 
welcome meeting, which took place last year, was that 
they had already started building ramps.  That was the 
first experience of feeling really good about the school.  
They are not asking me too many questions but making 
a plan and they are always willing to include Alex.  There 
have been some questions around his ability and they 
go straight to Alex, as they would with any other boy, so 
that makes me very comfortable.

My advice to other parents would be to be persistent.  
At some of the other schools Alex attended he was 
welcomed but the school did not necessarily know how 
to handle the situation. I would also say, be friendly.  
Don’t let anyone shake you, because it is your child’s
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right to attend a mainstream school. Know that. 
Sit with the teachers and find solutions if the 
school is struggling to find them.

My passion is to prove and say to the world 
that having a disability doesn’t mean that you 
can’t lead a full life.  It might be a bit more 
difficult at times, as in our case because of the 
physical issues, but Alex’s life is the same as any 
other thirteen year old. He is just as naughty, 
just as clever and just as welcome everywhere.  
It’s hard at times and it is physically tiring, but 
it’s definitely worth the fight and worth the 
engagement.

The Boettger family is trying to raise funds for a kombi 
vehicle.  At the moment, Alex is being transported in the 
family’s VW Golf which means that his wheelchair must 
be dismantled for each and every trip - with Alex, that is 
63 kilograms to lift each time.  Their dream is to have the 
process go so much smoother by getting Alex to be able to 
ride straight into the back of the kombi with his wheelchair.  
So far, half of the funds have been raised, but they are still 
in need of R100 000.00.  If you would like to contribute in 
any way, please make contact with Natalie at our offices
 - 021 762 6664.

MEMBERSHIP FEES 
Can be paid via cheque made out to Inclusive 
Education Western Cape, posted to us at 
P.O. Box 18093, Wynberg, 7824.

Alternatively, fees can be paid directly into our bank 
account, details as follows:

Bank: FNB
Branch name: Vineyard
Account Name: Inclusive Education Western Cape
Branch code: 204 209
Account Number: 62033850208

Please ensure that your name appears as the 
reference and fax us a copy of the deposit slip. Fax: 
021 762 2254

MEMBERSHIP RENEWAL

Dear Friends and Members

This is a reminder to our Members that it is time 
to renew your membership! Our Membership Year 
runs from 1st April to 31st March each year and 
so we would like to encourage you to renew your 
membership as soon as possible.

For those of you who are not currently members 
but would like to consider joining, now would be the 
perfect time!

Benefits of membership:

• Inclusion on our mailing list to receive newsletters,
  invitations to meetings, information from other
  service providers etc.

• Access to our client support service, free to
  members, where you are able to receive advice and
  support regarding educational support for children
  experiencing barriers to learning.

• Discounted rates at our workshops and training
  sessions

• Access to our library resources.

• Have your voice added to our advocacy work
  regarding inclusion in South Africa.

Our organisation benefits tremendously from our 
members’ diverse experience and interests and so 
we would like to encourage you to join or renew your 
membership to make our organisation a richer one!

Membership Fees: R100 per individual
R250 per group / organisation.

MEMBERSHIP RENEWAL FORM 2015 / 2016

Name

CONTACT PERSON (if organisational membership)

Email Fax

Postal Address

Tel No. Preferred means of contact?

Amount enclosed (Individual R100 / Organisation, school, etc. R250)

Bank deposit slip attached? Deposit via internet?
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DIVERSITY IN EDUCATION

South African classrooms mirror the communities from 
which their learners are drawn and thus encompass 
an array of learners from diverse circumstances, all 
accommodated in one school. Whilst boundaries that 
had previously segregated school children according to 
race, economic and social backgrounds were destroyed 
with the end of apartheid, most schools still struggle to 
create environments where all learners are accepted, 
irrespective of these differences.  Children from all 
backgrounds now attend the same schools, but lunch 
breaks and playground groups often tell a different 
story. Many children still stereotype “other” groups 
which creates tensions and ostracizes some learners 
who do not feel that they fit in.  This in turn has a direct 
impact on their self-esteem and learning outcomes. 

There has also been an influx of children from other 
African countries into South African schools and these 
children struggle to fit into the school culture as they 
are not only from a different country altogether but 
also often have a non-South African language as their 
mother tongue.

Racial and cultural differences are just two of the 
diversity issues encountered in schools. Many ex-Model 
C schools in previously advantaged areas now have 
the majority of their learners being bussed in from 
townships in the mornings. Language barriers between 
teachers and learners in these typically English medium 
schools prevent learners from easily accessing the 
curriculum.

In addition, children with disabilities from 
disadvantaged communities are arguably the most 
vulnerable group in the school population. Not only 
do they face the challenges of poverty and poor social 
circumstances, they experience these far more severely 
due to the additional challenges they face living 
with a disability. Teasing, name calling, bullying and 
social stigma are some of the daily challenges these 
learners face in schools which do not foster a culture of 
acceptance and respect for all.

Many behaviour issues have stemmed from hostile, 
unwelcoming school communities where little attention 
is paid to the need for respecting diversity. Lessons 
learnt from IEWC’s previous Bullying Campaign shows 
that bullying often results from a lack of understanding 
of difference and a lack of acceptance. In order to 
ensure that the next generation of South African 

leaders emerges from our schooling system of today, 
we need to ensure that we are creating a school culture 
which celebrates diversity, respects difference and 
accepts each individual for the contribution he/she is 
able to make. 

Children spend most of their day at school and as such 
it is important for us to create schools as welcoming 
environments where learners feel valued and accepted 
no matter how different they are from each other. 
Strengthening schools to be inclusive ensures not only 
inclusion in learning but also promotes social inclusion 
that extends beyond school life. The goal of our country 
is to build a nation of active citizens, promoting the 
principles of Ubuntu and embracing diversity.  This has 
to start in our schools with our young children. 

“Celebrating Diversity in Education Project” - 
Funded by NLDTF: Arts and Culture

Inclusive Education Western Cape was awarded a grant 
from the NLDTF to conduct a “Celebrating Diversity in 
Education Project” in 2015 in twenty schools across the 
Western Cape Province.

The goal of this exciting project is to raise awareness 
in whole school communities on the importance of 
respecting diversity and the inclusion of all children 
in the learning environment. The project also aims 
to encourage acceptance and non-discrimination 
according to culture, religion, economic background or 
disability so that children in school in the Western Cape 
can access education in a supportive environment. 
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Disseminating information such as posters, 
brochures, badges for students, information from 
the website, social media, fact sheets and other 
means of communication to learners, teachers, 
school management and parents in order to 
promote awareness and acceptance of differences.

Educator development and training on teaching 
methods such as Universal Design for Learning that 
helps address learner diversity by allowing flexible 
goals, methods, materials and assessments that 
empower teachers to meet the diverse need of 
their learners. 

Parent/Caregiver support workshops that build 
knowledge of diversity issues, related behavioral 
issues and an understanding of the different ways 
in which parents can support their children to 
learn, taking into account their different ways of 
learning.

Learner interventions aimed at discussing specific 
situations in schools and what learners hope to 
derive from the project. Discussions will centre 
around the kind of change they wish to see in 
their schools and what initiatives they can come 
up with to involve all leaners in the process of 
breaking down stereotypes in their schools, 
promote diversity and acceptance.  Learners will 
be introduced to issues relating to diversity and 
inclusion and given materials and tools to reinforce 
understanding and application of new, positive  
ways of interacting with others

Working collaboratively with the Department 
of Education and other service providers to 
strengthen the project and to provide links to 
support that will help to sustain the project’s 
impact 

The “Celebrating Diversity in 
Education” project team is hard at work 
interviewing and selecting schools, 
designing and developing campaign 
materials and developing a launch 
programme. Project implementation 
at the schools will begin in February/ 
March 2015.

Follow the campaign on Twitter and 
Facebook - #AlldifferentAllthesame

PROGRAMME ACTIVITIES FOR THIS PROJECT 
WILL INCLUDE THE FOLLOWING:
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MEETING THE NEEDS OF CHILDREN 
IN THE CLASSROOM

Government Schools is challenging. Large classes; 
children speaking different languages of varying 
abilities in the same class; enough admin to 
employ a full time PA; and of course poor pay, 
lack of resources and support. It is not surprising 
that talented, creative teacher’s soon become 
disillusioned or change careers leaving us with 
uninspiring classrooms where our children’s needs 
are not being met.

The focus on teaching and testing facts has left 
little time for individual, original, and innovative 
learning. As Alfie Kohn a foremost educator says: 
“It’s best to see what we do through the eyes of 
those to whom it’s done.” Ask our learners how 
they feel about school and most children will 
respond negatively.

Do we continue ignoring the moans of our 
children that school is boring and repetitive? or do 
we look to our children for inspiration? Here are 
simple things that can be done in any classroom, 
regardless of the status quo, which gives children 
what they need to be happy and successful.

Children need to feel acknowledged 
and connected to their teachers. Teachers 
should start the school day by greeting every child 
in their class as they enter, and ask them how they 
are doing before classes start. This simple gesture 
which takes only a couple of minutes ensures 
each child is acknowledged and feels important. 
Nurturing a connection between teachers and 
learners helps protect the child against emotional 
problems, as the teacher is aware of any concerns 
the child may have. Sometimes the teacher is the 
only adult the child can bond with. 

Children need to be involved in the 
learning process. ”One way to judge the 
quality of a classroom is by the extent to which 
students can participate in making choices about 

their learning. The best teachers know that 
children learn how to make good decisions by 
making decisions, not by following directions.”  
Alfie Kohn, The Homework Myth.

Children are incredibly creative and resourceful. 
They have the ability to choose exciting ways 
of learning and will enthusiastically pursue the 
information they need to complete the learning 
process. If we want new, independent thinkers 
we need to stop stifling our children’s natural 
curiosity. Stimulating, novel ideas will emerge 
as children take responsibility for their work and 
behaviour.

Children need to develop reading, 
research, analytical, and questioning 
skills for self development and a 
democratic society. 
Even children who are learning in their second 
language can with the assistance of a teacher 
develop questioning and research skills while 
improving their command of the language of 
learning.  The spotlight on producing high marks 
distracts teachers from the learning process.

The experience the children have and the skills 
they develop as they are learning should be the 
primary concern of all educators. For example, 
interviewing people working in technology and 
Science, and studying environmentally friendly 
projects that are successfully making money while 
preserving the environment, will not only make 
the learning outcome of ‘the interrelationship 
between science, society and the environment,’ 
real for learners, but will lead to discussions on 
global warming, and a responsibility to develop 
pollution free technology. Most companies and 
professionals would jump at the opportunity to 
talk to children if asked; all it takes is a phone call 
from the teacher. 

By Claire Marketos
www.inspiredparenting.co.za
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Children need to be building on the 
foundation of their knowledge rather 
than redoing work they already know. 
Having children of mixed abilities in the same 
class requires the teacher to be creative and 
create a learning environment that will meet 
the needs of ALL the learners. Even in schools 
where there is no money available, this can be 
done by sharing resources and ideas with other 
schools and teachers; downloading information 
from the internet; using the local library; fund 
raising for computers to be accessible to children 
in the classroom; using resources in newspapers 
or putting pressure on the powers that be to 
produce or import material.

‘A one size fits all’ approach in our classrooms is 
not working as brighter pupils are bored most 
of the time, and many children with learning 
difficulties don’t receive the help they need. 
Making students wait while other learners 
receive assistance or making them repeat work 
they already know is limiting their potential and 
encouraging behaviour problems. 
Learners that are still battling with basic concepts 
in mathematics may benefit from working with 
bright learners, but they will benefit most from 
working with concrete apparatus and their 
teacher so they can grasp the basic concepts. 
Making children write out their spelling test in 
rough so it can be written neatly in their English 
book is teaching them that spelling is boring, 
tedious and that neatness is more important than 
the written word. Discovering the meanings of 
words as children use the words in writing for the 
theme they have chosen will not only teach them 
how to spell the words, but it will also teach them 
how to use the words correctly in context.

Children need alternative assessments to 
grades. Our obsession with tests is leaving little 
time for learning as teachers focus on assessment. 
We kid ourselves into believing that if children 
are achieving high grades at school it must be 
a successful learning environment, but are we 
achieving these results at a cost to the child? 

If learning is not fun for our children we are failing 
as educators.

As our children need to be involved in the learning 
process so they need to have a say in their 
assessment- setting “criteria for excellence” and 
being able to recognize when a learning outcome 
has been successful or requires additional work, 
as one would on any business project.

Children need to be taught by kind, 
empathic teachers that respect children. 
Teachers who focus on building relationships 
with their students as opposed to needing to 
control them by screaming, shouting, demeaning, 
belittling and threatening them, find they have 
few behaviour problems in their classroom as 
mutual respect between teacher and students 
exists. If we want to eradicate bullying in our 
schools we need to look at what behaviour we are 
role modelling for our children.

The need to constantly control children by not 
allowing them to work independently or in groups 
on different projects because “chaos would 
ensue” is an awfully narrow minded approach to 
education. Team teaching, giving student teachers 
the opportunity to spend time in classrooms each 
week, are other ways of ensuring the needs of all 
the pupils can be met.

Children need to be able to learn through 
experimentation. Giving children the answers 
to fill in on a worksheet or criticizing them for 
making mistakes is a breakdown on the teacher’s 
part to comprehend how children learn. Try 
putting yourself in the children’s shoes and 
imagine how they must feel when they are 
constantly being evaluated and criticized for 
learning. If you are always being reprimanded for 
speaking out, questioning your teacher and daring 
to experiment new ways of doing things, is it any 
wonder we have a deficit of analytical thinkers in 
South Africa.

The teacher’s role should be to facilitate the 
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learning process, as learners present, discussand 
debate. Making mistakes is an essential part of 
learning and children should not be shamed for 
their errors. They should rather be encouraged to 
problem solve an alternative solution.

From the moment children can write sentences 
they can be taught to take simple notes, create 
mind maps, and make up silly rhymes, acronyms 
and mnemonics to remember their work.

Children learn best from notes written in their 
own words in language appropriate for their age. 
Giving them study notes written in adult language 
to study from is not only difficult for children to 
understand and relate to, but also discriminates 
against children who are learning in a second 
language or have learning difficulties. Good study 
skills take years to master and need to be included 
in the student’s daily lessons, so that it becomes a 
part of learning. 

Children need teachers who can act as 
mediators.  Facilitating dialogue between 
children in conflict may only take 5 or 10 minutes 
of break time, but will empower children with 
the life skills of empathy and conflict resolution, 
as well as giving them the appropriate words 
to express themselves, helping reduce the 
cycle of violence in our schools. Teachers who 
are perceptive enough to know when children 
are not getting along and put time aside for an 
intervention are teaching them that it is never 
acceptable to be a bystander when someone 
needs help.

Children need their basic needs met. For 
most children in South Africa having food, shelter, 
and love is not something they receive on a daily 
basis. School may be the only sanctuary they 
have, and so while teachers are not social workers 
sometimes they need to step in and organize help 
for the child.  

Clearly South African schools provide a unique 
learning environment. To those teachers who 
are inspiring our children and making learning 
fun, THANK YOU! You are a light in the darkness. 

May you be rewarded for your passion. To those 
who have forgotten why they chose teaching as 
a career, turn to your learners for inspiration and 
let them excel as their needs are being met. In 
the words of Nelson Mandela “As we let our own 
light shine, we unconsciously give other people 
permission to do the same. As we’re liberated 
from our own fear, our presence automatically 
liberates others.” 

Claire is a qualified Teacher with an Honours 
degree in Psychology.  She has taught in 
South Africa and Switzerland, has owned and 
managed an Education Centre for vulnerable  
children, worked as a LifeLine Counsellor and 
now consults to parents, as well as writing 
and speaking on parenting/educational 
topics.



Newsletter February 2015 13

GETTING TO KNOW YOUR LEARNERS
In our programmes and workshops on Inclusive Education 
we stress the importance of knowing our learners in order 
to identify and support their individual learning needs. 
Learners are different in many ways: different learning 
styles, intelligences, interests, strengths and challenges. 
All of these impact on the way they learn. Knowing a 
little about them helps you, as a teacher, to adapt your 
teaching methods in order to unlock the learning potential 
of your students. Teachers have repeatedly requested 
additional strategies to enable them to be more effective 
and supportive in addressing learners’ emotional, social, 
psycho-social, cognitive and communication needs. 

So, here are a few tips that we hope will give you some 
ideas on how to get to know your learners, especially in 
the first term of the new year.

•	 Your first meeting with your students is an 
opportunity for you to build relationships and 
set the tone for the rest of the year - plan it 
well!

•	 Here is a great idea from a Maths teacher - 
Encourage learners to write/sing a rap song:

Line 1: First name

Line 2: Three words describing them

Line 3: Three things they like

Line 4: Three things they do not like

Line 5: Three movies they like

Line 6: Three things they fear

Line 7: Three things they like about school

Line 8: Two goals they have

Line 9: A place they would like to visit

Line 10: Their surname

•	 If younger learners are shy, get them to create 
a puppet on a stick using a cardboard plate 
with a face painted on it, to hold in front of 
their faces when they speak to the class.

•	 Prepare A4 pages with tables on which 
learners have to draw and/or write about 
home; pets; friends; games/hobbies they 
enjoy; their favourite meal; what they did 
during the summer holidays (Giving learners 
options about the format of their tasks can 
reveal learner’s preferred learning styles.)

•	 Allow each learner to talk through their piece 
and then mount these on a section of the 
noticeboard dedicated to the class. This is 
an opportunity to assess writing and reading 
skills and learners’ comfort in speaking to 
groups. Use the puppet idea if learners are 
shy or have a barrier to addressing groups of 
people or verbal communication. 
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•	 Introducing yourself as the Teacher - You could 
create a book about yourself, illustrated with 
photographs, to share with learners.  Leave 
this on the bookshelf to look at during the 
year and encourage them to do the same about 
themselves. 

•	 Get to know You Bags/Mementos: Beforehand, 
you could ask parents and/or learners to fill 
bags with a few objects that will tell the class 
about them. These could be shared in the first 
week of school. A suitably created memento 
could be stored in an area of the classroom that 
the younger or more insecure learner can ‘visit’ 
during the year, and given to parents at the end 
of the year or other appropriate moments.

•	 For older learners, create a survey sheet or 
questionnaire for learners to interview one 
another and report back to the class. 

•	 Parents are also a crucial source of information 
about their children. IEWC encourages parents 
to create a “Passport to Learning” for their 
children which contains information about 
who they live with, how many siblings, their 
likes, interests, strengths, challenges, learning 
styles, etc. This “passport” can be given to the 
teacher.

•	 The passport encourages parents to take time 
to understand their own children’s individual 
learning needs and to begin to build a 
relationship with the teacher. 

The internet can be a great resource for loads of ideas like 
these. Knowing your learners well ensures that you can 
address their support needs from an informed perspective. 
These activities could make the first few weeks fun, less 
stressful and more productive.

Written by Vanessa Japtha
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EXCITING NEW PROJECTS AND 
EXTENSION OF IEWC’S SERVICES FOR 2015

CSI funders, schools and communities are becoming 
increasingly aware that the adoption of inclusive 
education policy and practices will contribute 
substantially to better outcomes for learners.  In order 
to make the inclusion of all, regardless of barriers to 
learning, a reality for children at ECD centres, primary 
and high schools, and to facilitate better access to the 
curriculum by learners, IEWC has grown its project work 
as follows:

Inclusive ECD Centres:  Collaboration between 
Bhabhathane and IEWC - Project funded by Anglo 
American Chairman’s Fund

Early identification and intervention for young children 
experiencing barriers to learning and development is 
crucial to ensure that their learning difficulties do not 
result in wide gaps which are more difficult to remedy 
later on. It also helps to ensure that they are supported 
to learn from a young age and are able to cope with the 
demands of formal schooling. 

ECD Practitioners lack the skills necessary to be able 
to identify barriers early and, once they do, to put 
appropriate interventions in place. They are also not 
given the skills to adapt activities to suit children 
learning at different levels. 

IEWC has collaborated with various stakeholders in the 
Franschoek Valley in identifying 5 ECD Centres from 
the 25 Centres in the Valley which can be developed 
in depth as Inclusive ECD Centres. These Centres will 
then act as hubs to support surrounding ECD centres 
in their journey towards becoming more supportive of 
all young children, regardless of barriers to learning, 
in their centres. The project aims to empower parents 
in the 5 Inclusive Centres by offering them workshops 
to develop their skills to support the stimulation and 
learning of their children at home. We will also develop 
mentors who will support the centres on an ongoing 
basis.

Strengthening Support for Learning in 19 schools 
in the Grahamstown District (2015-2017) 
 – Project funded by Vestas Empowerment Trust 
(Managed by Tshikululu Social Investments 

IEWC is part of a consortium (lead by Gadra Education) 
of service providers who will be working collaboratively 
to create a solid foundation for learning at the identified 
schools in the Eastern Cape in order to improve learner 

development and outcomes. IEWC will be providing 
the essential Inclusive Education component of this 
intervention as illustrated below:

The project has four main areas that it seeks to impact, 
namely learner performance, educator development, 
community development, school management and 
leadership development and district support for 
schools. It is encouraging to note that both Vestas 
Empowerment Trust, the consortium members and 
the schools acknowledge that learner outcomes will 
be significantly strengthened if Inclusive Education 
policy and practices are applied to the whole school 
community.  

National Department of Education for the National 
Education Evaluation Development Unit (NEEDU)

IEWC was invited to submit a proposal and quotation 
to NEEDU to develop evaluation instruments and a 
handbook for the evaluation of schooling in special 
needs schools and inclusive schools.  The project goals 
are in line with the Department of Education’s Action 
Plan to 2015: Towards the Realisation of Schooling 
2025. The compilation of accurate and meaningful 
evaluation instruments for Special Needs Schools 
and Inclusive Schools will serve to meet the Delivery 
Agreement for Outcome 1 of the plan - Improved 
Quality of Basic Education.  

Our scope of work includes inter alia:

Phase 1 – Extensive literature review and identification 
of the focus areas for investigation
Phase 2 – Development of Evaluation Instruments For 
Special Needs and Inclusive Schools 
Phase 3 – Pilot testing the instruments in selected 
schools
Phase 4 –Training of school evaluators on how to use 
the instruments

IEWC has put together a highly skilled team with 
decades of specialist and up to date skills in their areas 
of expertise to deliver on this project.
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TERM 1 2015 — WORKSHOP SCHEDULE
EDUCATORS, ECD PRACTITIONERS & PARENTS

TOPIC DESCRIPTION DETAILS
EDUCATOR WORKSHOPS (CPTD points for selected courses)

Creating a Positive 
Behaviour Environment 
(CPTD Points)

•	 Understanding behaviour as a barrier to learning
•	 Understanding the difference between discipline and punishment
•	 Exploring what impacts on learner behaviour
•	 Strategies to deal with challenging behaviour
•	 Sharing good practice strategies

11/2/2015 
(PBM-R)
Rondebosch
2.30—4.30pm
R120 non-
members
R100 members

Understanding Inclusion 
and Identifying Barriers to 
Learning (CPTD Points)

•	 Improve understanding of inclusive education and barriers to learning
•	 Understand and apply tools and strategies to identify barriers to learning
•	 Develop and share strategies to support all learners

18/2/2015 
(PBM-R)
Rondebosch
2.30—4.30pm
R120 non-
members
R100 members

Managing Learner
Diversity in the
Classroom
Module 1: Universal 
Design for Learning (CPTD 
Points)

•	 Exploring diversity in the classroom
•	 Accommodating learners who access the curriculum at different levels
•	 Improve understanding of multi-level teaching
•	 Introduction to Universal Design for Learning (UDL)

25/2/2015 
(PBM-R)
Rondebosch
2.30—4.30pm
R120 non-
members
R100 members

Managing Learner
Diversity in the Classroom
Module 2: Lesson 
Planning and Curriculum 
Differenti-ation (CPTD 
Points)

•	 Review of diversity, multi-level teaching and UDL
•	 Structuring your lesson
•	 Curriculum differentiation
•	 Planning for diversity

4/3/2015 (PBM-R)
Rondebosch
2.30—4.30pm
R120 non-
members
R100 members

Managing Learner
Diversity in the Classroom. 
Module 3: Assessment 
and Reporting (CPTD 
Points)

•	 Understanding the need to take diversity into account in assessment
•	 The purpose of assessment—considerations of fairness and efficacy
•	 Developing an assessment suitable for all learners
•	 Reporting to ensure constructive feedback of a learner’s learning process

11/3/2015 
(PBM-R)
Rondebosch
2.30—4.30pm
R120 non-
members
R100 members

ECD PRACTITIONERS / GRADE R & 1 EDUCATORS

Successful Strategies for
Challenging Classroom
Behavior

•	 Understanding the behaviour of young children as a barrier to learning and development
•	 Strategies in dealing with challenging behaviour
•	 Sharing good practice strategies

17/2/2015 (ECD-
PBM-R)
Rondebosch
1.30—4.30pm
R150 non-
members
R120 members

Early Identification of 
Barriers to Learning

•	 Introducing a simple tool to identify early, the real barrier to learning a child may be 
experiencing.

•	 Discussing ways to ensure information does not get lost when a child    
transitions to a new school or phase.

3/3/2015 (ECD-
EIB– R)
Rondebosch
1.30—4.30pm
R150 non-
members
R120 members

Ladders to Learning •	 Practical session to develop the skills to ladder activities so that each child can access learning 
starting at the level they have already mastered

17/3/2015 (LTL-R)
Rondebosch
1.30—4.30pm
R150 non-
members
R120 members

Tel: 021 762 6664
Fax: 021 762 2254
info@included.org.za
www.included.org.za

A minimum of 20  particiants 
are required to run a workshop
Discounted rate for members
On-site support following training recommended

Workshops can be
tailored to meet
your specific 
training needs

SACE - ACCREDITED
SERVICE PROVIDER
EARN CPTD POINTS
(Selected Courses)

Complete
www.included.org.za
for complete 2015
programme

Supporting Diversity in Education
Contact us to book  your place on:


