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The last two months have once again been busy 

and exciting ones for IESA. All of our project work 

for 2015 is in full swing and, with renewed funding 

from the Department of Social Development, our 

work in ECD Centres and training of ECD 

Practitioners continues full steam ahead! 

Our team of Schools Trainers have been working in 

the Namaqua District with two new full service 

schools, and our team in the Eastern Cape are 

focusing on four schools in Grahamstown. We have 

been busy developing some exciting new material 

which we hope to offer more widely soon.

We are also very pleased to welcome two new 

members onto our Board. Dr Elizabeth Walton has 

devoted her studies and her career to the 

promotion of inclusive education. She is an 

inclusive education lecturer and supervisor of post 

graduate studies at Wits University.  Thabsile Levin 

is also a strong champion of inclusion and has 

extensive experience training educators, consulting 

to the Department of Education and inputting into 

policy to ensure effective implementation of 

inclusive education in South Africa. In light of our 

expanding footprint nationally, we are delighted to 

have two Gauteng-based Board members who we 

are sure will be able to support IESA in our future 

expansion to the northern provinces. 

Our work at NEEDU in terms of developing 

evaluation instruments for their Special School 

Evaluations in 2015/16 is drawing to a close. We 

look forward to the various reports that will be 

generated as a result, and hope it will mean some 

positive changes and renewed commitment to 

quality education for learners with disabilities in  

our country. 

We are already looking forward to our next 

Teacher’s Recognition event in October and will be 

sending out nomination forms at the beginning of 

the third term via email, our next newsletter and 

our website. It is always a highlight on our calendar 

to take time out to recognise the wonderful work 

which individual Teachers, ECD Practitioners, whole 

schools and centres have been doing to promote 

good inclusive practice!

Have a warm winter and safe 
school holidays. 

Robyn Beere, 
Director
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Our second year of participation in the Department 

of Public Works’ (DPW) successful Expanded Public 

Works Program (EPWP) kicked off on 18th May 

2015.  This three year program is designed to 

introduce unemployed and, in many cases, 

unskilled youth to the formal employment sector.  

Through partnerships with the Infrastructure, 

Non-State, Environment and Social sectors, DPW 

aims to create 6 million work opportunities by 2019.  

IESA is again working with 32 inclusive ECD Centres 

and, for the first time this year, we have also 

expanded into 3 Primary Schools around the 

Western Cape - employing 50 Classroom Assistants 

in total.  The objective of employing these Assistants 

is to support and assist the Practitioners and 

Educators at ECD Centres and Primary Schools 

which have adopted an inclusive approach and are 

accommodating children with disabilities and/or 

special needs.  The Assistants are responsible for 

facilitating participation in lessons for children with 

disabilities, assisting with classroom preparation, 

play activities and at meal times as directed by the 

teacher.  Our aim in creating these positions is to 

ensure that inclusive ECD centres and Primary 

Schools, when supported with additional resources, 

can work towards the full inclusion of children 

experiencing barriers to learning in their classrooms.

Last year’s program was extremely effective and we 

delighted in hearing the many success stories of 

Assistants whose lives had been transformed as they 

gained new skills and valuable insights in these 

centres of learning, along with the financial dignity of 

a monthly stipend.  Several Assistants have discovered 

a passion for working with children and have started 

their ECD Levels training, some have recovered from 

addiction and repaired family relationships. 

Job creation is an extremely powerful vehicle for 

change and we are proud to be a part of a program 

such as this one.  In addition to our own 

experiences on the program thus far, it has been 

extremely encouraging to hear of the far-reaching 

effects of the EPWP program throughout South 

Africa.  At a recent information session for this year’s 

participating NPO’s, positive emotions ran high as 

countless success stories were shared and 

certificates of beneficiaries’ achievement and 

qualifications proudly displayed.

These successes depend in large part on the effective 

collaboration between the DPW’s service provider - 

the Independent Development Trust (IDT) - and 

participating NPO’s.  Our IDT representatives are 

passionate about achieving their ambitious goal for 

2019 and work tirelessly to ensure that the program 

runs smoothly and continues to grow.

Whilst it is easy to feel despondent in the face of the 

numerous and ongoing challenges in South Africa, 

our EPWP Program is a clear reminder of what can 

be accomplished through working partnerships  

between government and the employment sectors.  

Ove the next two years, we look forward to the 

continued journey with our EPWP partners towards 

our shared goals of inclusion in education and 

social change through job creation.

Written by 

Jacqi Dudley

IESA and the EPWP Program 2015
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After visiting approximately 20 schools in the 

Western Cape across various education districts 

this year, we’ve been given a glimpse into the  

lives of the some of the children at these schools. 

The impact of socio-economic conditions is  

clearly evident in the differences between children 

from various backgrounds and upbringings, 

including their physical appearance, their ability  

to actively participate in learning, their self-esteem 

and in turn the way in which they interact with 

their environments. 

Along our journey, we encountered two stories that 

made us realise just how real the impact of poor 

socio economic conditions still is for many children.

A Foundation Phase Educator told the story of a 

young boy who fell ill at school. He needed to be 

cleaned and, as the teacher helped him, she 

realized that he wasn’t wearing any underwear. She 

was upset by this, wondering what kind of mother 

would send her child to school in this way, in the 

middle of winter. She then decided to go and pay 

the family a visit at their home after school. The 

family lives in a low income area and, upon 

entering the home, their domestic situation 

became clear.  There was no private bedroom - the 

family sleeping area was divided by curtaining 

only. Clothes were kept in a box, as there were no 

cupboards. The family had close to nothing. Once 

she saw the poor conditions that the family was 

living in, the teacher explained that she didn’t have 

the heart to ask why the boy wasn’t wearing any 

underwear to school.

At another school, the social construct of the 

community has deteriorated, the unemployment 

rate is sky high and substance abuse is the order  

of the day. The school has suffered many losses  

as a result. Community members and, sadly,  

even parents of the children at the school 

vandalize school property and steal educational 

resources, meant for learning. In doing this, the 

parents set up a cycle which teaches their own 

The Impact of Socio-economic 
Conditions as a Barrier to Learning
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children unacceptable behaviour. This in turn creates a further 

problem in schools, where teachers are faced with behavioural 

problems that sometimes can get out of control.

These examples highlight the very real and negative impact that poor 

socio-economic conditions can have on learning.  Educators are 

concerned and often overwhelmed by the daily challenges learners 

face and wonder if there is anything they or indeed the school can do 

that can present a different reality for children at their schools . Schools 

are in fact best positioned to mirror a DIFFERENT reality for learners by 

creating a safe, welcoming, supportive space that acknowledges the 

right to a meaningful education for all learners REGARDLESS of the 

barriers to learning they might be experiencing.   

Written by 

Charlene Petersen-Voss,  
Elsie Bulawa & Ashwyn Clayton
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Adesina
has the
ability to
revitalise
AfDB
DIANNA GAMES

THE new African Develop-
ment Bank (AfDB) presi-
dent, Nigeria’s Akinwumi
Adesina, has been a breath

of fresh air in African agriculture.
As Nigeria’s agriculture minister,

he worked to cut Nigeria’s $11bn-a-
year import bill for basic foodstuffs
by looking at innovative funding
mechanisms, tackling corruption
and improving efficiency.

He tried to reframe the sector as
being a critical catalyst for growth
rather than a tool for poverty alle-
viation. “We were looking at agri-
culture as a developmental activity,
like a social sector in which you man-
age poor people in rural areas. But
agriculture is not a social sector… (it)
is a business.”

At last week’s AfDB meeting in
Abidjan, Adesina was a popular
choice for the new president of the
bank, which has been ably steered
into a more modern and dynamic
Africa by the departing president,
Rwa n d a ’s Donald Kaberuka.

A majority of the 80 AfDB share-
holders — 54 African states and 26
non-African countries — voted for
him in the final round of the vote,
which was preceded by months of
horse trading, culminating in last-
minute deal making behind the
scenes in Abidjan. Nigeria had a
powerful team in town, including for-
mer president Olusegun Obasanjo
and departing finance minister Ngozi
Okonjo-Iweala. Southern Africa
turned out to be pivotal in his success,
with SA and others voting for Nigeria
once the region’s candidate (Zimbab-
we) had been voted out.

The AfDB has not always been an
international institution. Formed in
the mid-1960s, it originally had only
African shareholders and, intent on
maintaining its African character,
member states initially fought
against the addition of foreign coun-
tries being shareholders. But now the
UK, US and Japan are among its
biggest shareholders.

With a capitalisation of $100bn
and a AAA rating, the institution is
investing heavily in four priority
areas targeted as catalysts for growth
and development: infrastructure, the
private sector, regional integration
and fragile states.

Kaberuka has taken the AfDB to a
different level, making it a truly pan-
African institution and changing the
perception of it being a bank more
aligned with the needs of Franco-
phone countries and West Africa
than the whole continent. He has also
made it more than simply a lending
institution but an organisation that
has become a voice for a modernising
continent and more responsive to
crises — for example, the 2008 finan-
cial crash and the Ebola outbreak.

Under his direction, the bank has
paid more than lip service to the
notion of the private sector as
Africa’s engine of growth, raising
investment into the private sector
from $200m in 2005 to $2bn now.

At last week’s meeting, the focus
was less on fixing problems and more
on how to transform economies
through innovation, improved poli-
cies, investing in the building blocks
of societies, better domestic mobil-
isation of resources and improving
the attractiveness of African assets.

Kaberuka says many challenges
remain for his successor. Key among
them is how to drive inclusive
growth, particularly given the youth
bulge and the lack of opportunity for
millions of young job seekers.

Adesina’s focus on agriculture —
he came to the Nigerian cabinet from
a top job at the Alliance for a Green
Revolution in Africa — will serve him
well in this regard. He is a modern
leader with strong views on issues
affecting Africa and ideas about how
to transform development outcomes
through intelligent risk-taking and
new approaches to old problems.

The bank itself needs a makeover.
Despite the positive changes he has
introduced, Kaberuka admits the
AfDB remains a construct of the past,
an institution that needs to change its
own mindset about development and
re-engineer its operations for the
needs of 2015 and beyond.

Whether Adesina is the man to
take on the tough task of modern-
ising this bureaucracy remains to be
seen; he certainly has the energy and
vision required to do so.

■ Games is CEO of advisory
company Africa @ Work.

Wr i t i n g ’s on the board for back-to-school theoryLet’s focus
on a caring
approach to
pedagog y

IT WAS a pleasant surprise to see that Jane
Evans of Ntataise and Professor Roger
Southall from Wits University’s sociology
department responded to my column on

the struggles of a crèche — The Little Red Teapot
— in the Port Elizabeth area.

In a continent replete with one-dimensional
images of black children to be pitied or rescued,
it can be hard to write on early childhood
education without the risk of the public seeing it
as mere “quaint” nurturing work.

As Prof Southall and Ms Evans point out, how
we approach early childhood care raises ques-
tions about the troubles facing society and also
presents the opportunity to think creatively about
how to resolve some of them.

Prof Southall describes the sociological
phenomenon of many lower-middle and
working-class black families whose children tend

to have to leave their
neighbourhoods to
access decent education.

Where early child-
hood education is con-
cerned, there is pressure
on parents to place their
children at feeder crèches
where they will learn
English and stand a
chance of attending the
good primary schools
that recruit from these
preferred crèches.

It has almost become an entrenched feature of
life for children in rural areas and townships that
the quality of education is directly proportional to
the distance travelled from home to get to school.
The closer to the township the school, the greater
the likelihood that the education is poor.

This means three things happen: by the age of
five, many black children have to get accustomed
to school being far from home; they have to use
dangerous scholar transport; and that, for many
parents, keeping their small children in aftercare
for longer is the only option. It is in understanding
this context that the crèche I wrote of was started
in partnership with a local school through donor
funding. The aim was to break the distance-
quality problem by providing excellent nurturing,
high-quality, low-fee early childhood education
on the doorstep of struggling families.

The crèche also responds to the social effects
of unemployment. It is counterintuitive to think
that unemployed parents need crèches for their
children. But in SA, crèches are vital for families
affected by unemployment. By attending a good
early childhood centre, a child of an unemployed
parent is guaranteed a steady morning routine, a
meal, protected care and the beginnings of an
education, while the parent either tries to find a
job or make sense of their lives outside of the
formal economy.

The educational aspects are particularly
important. Having spent eight years in education
activism, I am more convinced than ever that we
ought to be more concerned with improving the
social and relational aspects of learning rather
than this lopsided tinkering with standardised
teaching methods and curriculums.

For small children, a trusting relationship
with the teacher is more important than high-
brow theory. This requires that the state take a
flexible and community-rooted approach to early
childhood development and Grade R rather than
its currents attempts to locate all Grade R teach-
ing in its own (mostly dysfunctional) schools.

Good nonprofit early childhood development
centres that are subsidised outside of the school-
ing system have positive effects for the whole
system. Finally, the donor sector should realise
just how critical it is to support early childhood
development centres. This is not about “charity”
but a long-term social and intellectual investment
in the children, as well as their teachers.

The ripple effects of early childhood devel-
opment support go well beyond the classroom, as
seen in initiatives such as the fledgling Puku
isiXhosa Story Festival, started by activist Elinor
Sisulu to invigorate creative writing and pub-
lishing in African languages and to encourage
parents to read to children from an early age.

■ Mkhize is a lecturer in history at Rhodes
U n i ve r s i t y.

Socioeconomic change Mamphela Ramphele

Mining industry must lead
the transformation charge
W

E SEEM to have missed
the opportunity to learn
from the Marikana crisis
as a wake-up call to
address the structural

problems in our society.
Dark clouds gathering over the mining

industry reflect the depth of the looming
crisis resulting from our failure to create a
growing and inclusive economy. The
response of the industry to the pressure on
its uncompetitive “low skill, low wage” oper -
ating model, worsened considerably by
E s ko m ’s inability to provide reliable power,
could make or break the industry and take
the rest of the economy with it.

Retrenchments might be seen as
inevitable but the spillover effects could be
disastrous. The despair of those caught up in
poverty, unemployment and inequality is
mounting and is likely to lead to robust
resistance to any move to retrench the
breadwinners of large extended families.

There would be no winners in the death
dance that could break out under such cir-
cumstances between the private sector, the
trade union movement and the government.
What is needed are tough conversations
about how we can work together to address
the root causes of our socioeconomic prob-
lems. Such conversations should lead to a
new social compact on transformation that
lays the framework for drawing up industry-
by-industry action plans with short-, medi-
um- and long-term goals and targets.

The mining industry is ripe for such
discussions to guide the drastic action its
leaders know they have to take to stay alive.
The looming wage negotiations should be
used as a platform for union and mine lead-
ers as well as the government to discuss the
transformation of the industry into a more
sustainable and competitive one.

The first principle should be putting the
preservation of the livelihoods and well-
being of workers at the centre. The latter
requires creative modelling of the size and
shape of skills needed for a “high skill, high
wa g e ” competitive industry. These would

need to be fine-tuned at company level,
taking into account the characteristics of
each resource sector. Matching the profile
of the existing workforce with that of the
desired size and shape would yield a picture
of the extent of the restructuring needed.

Those not fitting the new model should
be given new opportunities that would leave
them no worse-off economically. There are
pilot models that hold promise for linking
the urban-rural nexus that many mine-
workers have to negotiate as migrants.
Viable agribusinesses, protective-clothing
manufacturing and other services can be
developed into sustainable businesses in the
home areas of those affected.

There is much we can learn from Brazil
about the value agribusiness can add to the
economy. We have the opportunity to turn

our vast underutilised land resources into a
platform to develop a strong farming indus-
try. High-value food crops, such as soya,
sunflowers and nuts, as well as high nutri-
tion-value vegetables, such as mushrooms,
spinach and berries, could transform the
rural and periurban landscape.

Fibre crops such as sisal, flax and hemp
that generate significant jobs along the val -
ue chain, from cultivation to processing, are
highly suitable for the Eastern Cape,
KwaZulu-Natal and other areas.

Our natural, mineral and human
resources could be recombined in ways that
produce higher economic value and shared
prosperity for all.

The government has a major role to play
in the industry to partner private sector
incubators/accelerators that nurture and

grow entrepreneurs. Pooling funds from the
Industrial Development Corporation, the
Development Bank of Southern Africa, the
Land Bank and the Jobs Fund, as well as
collaboration with the departments of rural
development and agriculture, could unlock
huge value.

Collective effort is needed to transform
poor provinces such as the Eastern Cape,
KwaZulu-Natal, Limpopo and Mpumalanga
into vibrant food baskets. This would sig-
nificantly contribute to meeting our land-
reform and job-creation goals.

The second principle would be to give
those affected by silicosis, tuberculosis and
HIV, estimated in a study in 2012 to be 25%
of the workforce, the first shot at the oppor-
tunity to get out of harm’s way without
losing their livelihoods. Linked to this must

be agreement on the settlement of outstand-
ing occupational diseases’ claims to free the
industry of the high-liability risk profile that
hangs over its attractiveness to investors.

A 2009 study indicated about 288,000
workers with silicosis had laid claims of
R10bn. The industr y’s approach of literally
fighting poor, unskilled miners to the death
as a way of avoiding the flood of claims is not
only ethically wrong, it hurts the industry’s
image. Investor sentiment is not neutral to
this issue.

The third principle is to commit to
investing in skills development to migrate
the industry to a high-skills operating model
and increase productivity and competitive-
ness. The focus must be on-the-job training
for new entrants to make the transforma-
tion needed industry-wide.

RICARDO HAUSMANN

IN AN era characterised by political
polarisation and policy paralysis, we
should celebrate broad agreement on
economic strategy wherever we find

it. One such area of agreement is the idea
that the key to inclusive growth is education.
If we broaden access to schools and improve
their quality, economic growth will be both
substantial and equitable.

If only it were true. Education’s impor-
tance is incontrovertible but whether it con-
stitutes a strategy for economic growth is
another matter. What most people mean by
better education is more schooling, and by
higher-quality education, they mean the
acquisition of skills. But does that really
drive economic growth?

In fact, the push for better education is
an experiment that has already been carried
out globally and the long-term payoff has
been surprisingly disappointing.

In the 50 years from 1960 to 2010, the
global labour force’s average time in school
essentially tripled, from 2.8 years to 8.3
years. This means the average worker in a
median country went from less than half a
primary education to more than half a high
school education.

How much richer should these countries
have expected to become? In 1965, France’s
labour force averaged less than five years of
schooling and a per capita income of

$14,000 (at 2005 prices). In 2010, countries
with a similar level of education had a per
capita income of less than $1,000.

In 1960, countries with an education
level of 8.3 years of schooling were 5.5 times
richer than those with 2.8 years of school-
ing. By contrast, countries that had
increased their education from 2.8 years of
schooling in 1960 to 8.3 years of schooling
in 2010 were only 167% richer. Moreover,
much of this increase cannot be attributed
to education, as workers in 2010 had the
advantage of technologies that were 50
years more advanced than those in 1960.
Clearly, something other than education is
needed to generate prosperity.

As is often the case, the experience of
individual countries is more revealing than
the averages. China started with less edu-
cation than Tunisia, Mexico, Kenya or Iran
in 1960 and had made less progress than
them by 2010. And yet, in terms of economic
growth, China blew all of them out of the
water. The same can be said of Thailand and
Indonesia vis-à-vis the Philippines,
Cameroon, Ghana and Panama. Again, the
fast growers must be doing something in
addition to providing education.

The experience within countries is also
revealing. In Mexico, the average income of
men aged 25-30 with a full primary edu-
cation differs by more than a factor of three
between poorer municipalities and richer
ones. The difference cannot be related to

educational quality, because those who
moved from poor municipalities to richer
ones also earned more.

And there is more bad news for the
“education, education, education” c r ow d .
Most of the skills a labour force possesses
are acquired on the job. What a society
knows how to do is known mainly in its
firms, not in its schools. At most modern
firms, fewer than 15% of the positions are
open for entry-level workers, meaning
employers demand something that the edu-
cation system cannot p r ov i d e .

When presented with these facts, edu-
cation enthusiasts often argue that educa-
tion is a necessary, but not a sufficient,
condition for growth. But, in that case,
investment in education is unlikely to deli-
ver much if the other conditions are missing.
After all, though the typical country with 10
years of schooling had a per capita income
of $30,000 in 2010, per capita income in
Albania, Armenia and Sri Lanka, which
have achieved that level of schooling, was
less than $5,000. Whatever is preventing
these countries from becoming richer, it is
not lack of education.

A country’s income is the sum of the
output produced by each worker. To
increase income, we need to increase
worker productivity. Evidently, “something
in the water”, other than education, makes
people much more productive in some
places than in others. A successful growth
strategy needs to figure out what this is.

Make no mistake, education does raise
productivity. But to say that education is
your growth strategy means you are giving
up on everyone who has already gone
through the school system — most people
over 18 and almost all over 25. It is a strategy
that ignores the potential that is in 100% of
today’s labour force, 98% of next year’s and
a huge number of people who will be around
for the next half-a-century.

This generation is too old for education
to be its growth strategy. It needs a growth
strategy that will make it more productive —
and thus able to create the resources to
invest more in the education of the next
generation. Our generation owes it to theirs
to have a growth strategy for ourselves. And
that strategy will not be about us going back
to school. © Project Syndicate, 2015.
w w w . p ro j e c t - s y n d i c a t e . o r g .

■ Hausmann is director of the Centre for
International Development and professor
of the practice of economic development at
the John F Kennedy School of Government
at Harvard University.

Gupta firm weighs more
than its worth in gold
THERE is a new kid on the mining
block in the form of Oakbay
Resources & Energy, which is
owned by the Gupta family. Apart
from some peculiar movements in
its virtually illiquid shares resulting
in a frankly puzzling market
capitalisation exceeding that of
some large and very well-
established gold miners, there was
an oddity in its latest set of results
last week.

Oakbay says it was mining
underground ore with a gold grade
as low as 0.64 grams a tonne,
which is what companies
processing old tailings dumps
generally get and which is very low

indeed. Oakbay, however, boasted
that its Shiva mine was “currently
processing 65,000 tons (sic) of
gold per month run-of-mine”.

That’s an astonishing amount of
gold, seeing as though, at its peak
in the 1970s, SA was producing
1,000 tonnes of gold a year. Maybe
Oakbay meant 65,000 tonnes of
ore a month.

But then the Guptas are quite
new to the mining game, having
built their reputation on computers
and an exceedingly close
relationship with President Jacob
Zuma and his family.

No nom-sense veterans
THE Umkhonto we Sizwe Military
Veterans Association must have a
book of Russian history on its

boardroom table for when new
people join and need a nom de
guerre to sound as, well, tough and
no-nonsense, as would befit
someone belonging to a band of
former fighters.

But newcomers will not be able
to adopt Stalin as their nom de
guerre, since that already belongs
to the comrade heading up the
association’s national media liaison
office. The less fortunately named
Gorbachev, who is regional
secretary, must have come a little
later, when all the cool names had
been taken.

Mikhail Gorbachev was general
secretary of the Communist Party
of the Soviet Union between 1985
and 1991. Under his watch, the
party was dissolved and the Soviet

Union broken up.

Wise words
“DEATH solves all problems — no
man, no problem.” Joseph Stalin,

former Soviet leader (1878-1953).

More wise words
“POLITICAL leaders still think
things can be done through force,

but that cannot solve terrorism.
Backwardness is the breeding
ground of terror, and that is
what we have to fight.” G o rb a c h e v
(born 1931).

Collaboration within the industry,
between the industry and vocational col-
leges, with the government providing incen-
tives and removing bureaucratic barriers to
pools of funds, is essential to success.

Using the National Skills Fund, the Jo b s
Fund and black economic empowerment
scorecard points for skills development
could work magic in moving us up the skill
and productivity ladder. We should learn
from the decades-old successful German
artisan training scheme, including the
development of skilled master tradespeople,
who are essential for carrying out highly
specialised tasks that unlock productivity.

The mining industry is the appropriate
spearhead for transforming our socio-
economic landscape. It is a significant con-
tributor to gross domestic product and gen -
erates 1-million jobs, 500,000 directly. It
contributes R78bn to the wage bill and
R17bn to the tax base. It produces 94% of the
feedstock for electricity generation, while it
consumes 15% of our energy pool. It also has
a historic mission to contribute to socio -
economic transformation. It was the foun-
dation on which our economy was built and
it pretty much shaped the nature of urban -
isation and industrialisation.

It now has to rise to the challenge and
opportunity to once more lead the charge.
The odds may seem against it but that is
precisely what history’s magic moments are
made of — turning moments of crises into
opportunities for greatness. The industry is
sitting on a treasure trove of reserves and
talented leadership that has proven its met -
tle in tough times. It is time to leverage all
these strengths to tackle the challenges.

The workers, the nation and the world
are waiting with bated breath for that magic
moment to lift the dark clouds hanging over
us. We have been here before. Yet, in 1994,
we came together to surprise ourselves and
the world. We can do it again and complete
the journey of transformation.

■ Ramphele is a former Anglo American
and Gold Fields director.

The first principle should be putting the preservation
of livelihoods and wellbeing of workers at the centre

Nomalanga
Mkhize

Something other than
education is needed to

generate prosperity
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I recently found myself accompanying my Grade 12 

son to his Principal’s office because of his behaviour 

in class.  There were five sets of parents and children 

meeting with the Principal that morning and I was 

really surprised by our different attitudes towards 

the school and its disciplinary measures.

Three of the parents came prepared to put the 

Principal in his place, and their sons seemed 

extremely pleased about this.  We were asked to be 

there at 08:00am but by 08:40am we were still 

waiting.  The long wait only added fuel to the fire as 

these parents seemed more and more ready to fight 

with the Principal as the clock ticked.

The fourth parent sat quietly in a corner.  She had 

no comments or queries, she just wanted to get the 

ordeal behind her.  Her son looked half asleep, not 

really interested in what was happening.

My son and I on the other hand, were a total 

different story.  I was furious with him and 

humiliated to be called to school because of his  

behaviour. I was ready for my son to be disciplined 

by the Principal, and of course there would be some 

discipline at home as well.

The experience made me realise that some pupils 

are being allowed to run wild and totally disregard 

school rules because of a lack of discipline at home, 

and some parents are fuelling a rise in bad 

behaviour in the classroom by failing to set 

boundaries for their children.

Although many parents feel hopeless about 

teaching their children good behaviour, it is 

important to remember that behaviour is not 

magic - good behaviour is a skill that can  

be learned.

Our different parenting styles affect our children’s 

behaviour - if a child considers his parents to be 

legitimate authority figures, he trusts them.  The 

same applies at school with the Educator. This is  

an important attribute for any parenting style, as 

the parent does not have to rely on a system of 

reward or punishment to control behaviour and 

the child is more likely to follow rules at home as 

well as at school.

Written by 

Cindy Engelbrecht-Olivier 

Classroom Behaviour -  
A Parent’s Perspective
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Dropping out of School -  
A Student’s Perspective

Derick is 19 years old and lives in small town of 

Ocean View on the Southen Cape Peninsula.  He is 

the eldest of 3 children.  His sister is in Grade 10 and 

his younger brother is mentally and physically 

disabled.  Derick, like so many other young people 

in the area, is faced with numerous socio-economic 

challenges on a daily basis. When asked what the 

biggest challenge is that he is faced with, he replied 

poverty.  His mother is the only bread winner in the 

house.  His father makes a small amount of money 

selling wood along the road.  When I asked Derick 

about school, he just smiled.  He repeated Grade 9 

twice, then dropped out of school.  Although he 

enjoyed school, Derick struggled with several 

barriers to learning.

What did you like about school?

I enjoyed playing with my friends, playing games, 

going from class to class. School life was fun, 

especially my primary school years.  The teachers 

were very nice and helpful.  When I reached Grade 

8, my life began to change.  I made new friends, 

developed new habits and took on new 

challenges.

What was your biggest 
challenge at school?

My biggest challenge was reading and Maths.  As 

much as I tried to do Maths, I was never good 

enough. My friends started teasing me and some 

teachers had negative attitudes towards me.  I 

slowly started losing interest in school.  When I 

eventually reached Grade 9, the work got more and 

more difficult.  I also didn’t want to drop out of 

school, because my mother was very hard on me to 

complete school.

Why did you drop out of 
school?

I dropped out because I repeated Grade 9 twice and 

I was the oldest in my class.  I was constantly teased 

about being an old man in Grade 9.  Eventually I 

started bunking classes because I wasn’t smart 

enough.  Things at home also weren’t going well 

financially.  The school eventually phoned my mom 

and told her that I hadn’t been to school in two 

months.  When my mom asked why I was bunking, I 

told her that I didn’t want to be in school anymore.  

My mom replied that if I was not going to school, I 

would have to go and work.

What have the effects of 
dropping out of school been?

Life has been hard since dropping out.  I realized 

that it was not easy getting a job with only a Grade 

8 report.  The fact that I struggled to read made it 

even more difficult - I constantly had to ask people 

to help me draw up my CV or make phone calls on 

my behalf because I couldn’t communicate that 

well.  When I did get work, it was usually only 3 

month contracts.

Derick was interviewed by 

Ashwyn Clayton
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Three employees from the Early Childhood 

Development team of IESA stepped away from their 

community projects from the 18th - 21st May to 

take part in the National Curriculum Framework 

(NCF) training workshop at the CTLI. This initiative 

was organised by the Western Cape Education 

Department and followed the same format that has 

been offered to teachers from 10 selected pilot 

schools in the East District.

 Some well-known Early Childhood Development 

role players in the Western Cape such as Early 

Learning Resource Unit, Centre for Early Childhood 

Development, Learn 2 Live, Foundation for 

Community Work, Grassroots and the Department 

of Social Development were also part of this 

workshop, affording us the opportunity to share our 

goals for improving the lives of children.  

The NCF is aimed at adults working with children 

between the ages of 0 – 4 years, and includes ECD 

Practitioners, parents and caregivers. From what we 

observed, the NCF is a guide. This means that 

Teachers and people working with babies, 

toddlers and young children will need support 

executing this Framework. The NCF is based on the 

National Early Learning and Development 

Standards (NELDS) and is structured around three 

themes, namely: 

• Children as People

• Young Children’s Learning and Development  

• Young Children’s Connection with Adults

These themes encompass IESA`s human rights 

approach, as do the first three Early Learning and 

Development Areas (ELDAs), namely:

• Wellbeing

• Identity and Belonging

• Communication

The NCF promotes a holistic vision of ECD. It pays 

attention to the first 1,000 days which are windows 

of opportunities for intervention before birth, as 

well as the first four years of life.

It was heartening to hear that NCF implementation 

should be supported by play-based learning, 

especially as this is one of the current challenges 

faced in Early Learning classrooms, i.e. an overly 

formal and assessment-driven interpretation of the 

CAPS curriculum. We know that children learn 

better through playing than they do from sitting for 

long periods, and IESA actively supports this 

understanding so that ALL children can benefit by 

learning at their developmental stage. 

We were reassured to see Inclusion as a specific 

module in the training, however, Inclusive Practice 

was aligned with Disability which is a 

misunderstanding that continues today. The NCF 

speaks of honouring the diversity of young children, 

their capabilities, their language and their heritage, 

and of promoting young children’s experiences of 

socially and culturally sensitive environments where 

attention is paid to inclusive, equitable and 

Feedback on the National 
Curriculum Framework
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democratic practices. However, upon closer 

examination of the document and the material 

presented over the course of the workshop, it 

became evident that the focus was on disability 

when referring to “inclusion”, and not on what we 

know inclusion to be. 

Inclusion is not only about disabilities, it is about 

recognizing and respecting the differences 

amongst all learners, building on their similarities 

and supporting all learners, educators and the 

education system in order for the full range of 

learning needs to be met.

 It is important for people in the education system 

not to think only in terms of a medical model when 

dealing with inclusion. It is the social model that 

needs our attention, specifically because many of 

the barriers to learning  that children experience are 

external and not intrinsic, e.g.. issues at home, within 

communities, schools or Education and Care centres. 

As the workshop drew to a close, we appreciated the 

fact that many participants agreed that a variety of 

strategies could be used to strengthen the 

understanding of Inclusive practice. It was noted 

that Inclusive Education is a dynamic process which 

needs to be interwoven into the curriculum on a 

daily basis and is founded on the attitudes of all 

those involved at various levels. It is this 

understanding that will bring about the change that 

is required for Inclusive Education to be successful. 

We were also very happy to see that parents are 

part of the NCF document.  IESA strongly promotes 

child/teacher/parent partnerships and we believe 

that parents’ knowledge of their children is valuable 

information that needs to be at the forefront of all 

dealings related to the child.

It was important for us to hear the child’s voice 

throughout the document, as well as to see the 

space given to the broad assessment guidelines for 

watching, listening, noting, reporting and 

discussing with parents and referring for specialist 

attention where necessary. It is here that IESA looks 

forward to further support for our training - in 

identifying the true barriers that children 

experience, inclusive teaching methods and 

strategies and ways of supporting these children; 

active referral guidelines and harnessing potential 

support within communities. 

In conclusion, we are extremely encouraged by the 

fact that Inclusion as a concept has been prioritised. 

The question remains however, as to how to work 

together to support teachers, parents, training 

providers, departmental and curriculum officials 

and community-based support workers on the 

ground to ensure that inclusive practices in 

classrooms, ECD centres  and homes are 

implemented - for the benefit of ALL children.

Written by 

Phelisa Manyisane-Somciza

The Three Themes of the NCF are beautifully illustrated in this 
activity: I am a competent person. My learning and development 
is important. I need strong connections with adults.
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With the SA Government preparing to put in place 

the country’s fi rst formal Early Childhood 

Development policy, IESA has embraced the 

opportunity to participate in the public 

consultation process wherever possible.

The policy preamble commits to “the universal 

availability of, and equitable access to a 

comprehensive package of services for all young 

children, from conception until they enter formal 

schooling (grade R) or until they reach the age of 8 

years in the case of children with developmental 

diffi  culties and/or disabilities”  This conveys a strong 

inclusion message from the outset!

• The essential package aims to make provision 

for both centre and non-centre based services 

with an infrastructure that supports “the eff ective 

delivery of inclusive, quality ECD programmes and 

services” that are “within physical reach and 

physically accessible to all children, including those 

living in remote and/or underserviced areas and 

those with disabilities” .

• The policy recognises that this will require 

suffi  cient numbers of appropriately trained/

qualifi ed community workers, practitioners 

(teachers) and supervisors, and a funding model 

that takes into account the needs of children 

with disabilities as well as other vulnerabilities.

• The idea of a dedicated ECD agency, preferably 

within the presidency, is an indication of 

recognition that provision for young children 

deserves high priority.

• Also welcome is the policy’s attention to the role 

of parents and commitment to parent 

empowerment and training, as well as the 

importance of Early Identifi cation and 

Intervention.  Good parental support, together 

with a home visiting programme during the fi rst 

two years, off ers a wonderfully practical way to 

implement early intervention where it can have 

most eff ect – lowering the incidence of disability 

and vulnerability where it is preventable.

• It is also encouraging to see recognition of the 

fact that provision needs to be made for the 

children who develop faster or slower than age 

expectations. 

Despite the positive spirit of the 
policy, a few concerns remain and 
have been expressed in our 
submissions.  

1. There is still some confusion between the 

concepts of inclusion and mainstreaming. 

Inclusion fi rmly places the responsibility with 

service-providers to make provision for diff erent 

needs, rather than trying to fi t children with 

diff erent needs into non-fl exible mainstream 

provision. The provision of support to centres - 

when and where needed - is key to this. As such, it 

needs to be referred to throughout the policy.

In the context of early learning, inclusion requires 

that the curriculum and environment are conducive 

to the learning of all children and that all children 

receive the necessary support to enable them to 

participate on an equal level with others.

It is critical that there be clarity on this and that the 

principle of inclusion underlies the policy as a whole.  

As with White Paper 6, inclusive ECD implies:

ECD Policy 2015
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a. the acknowledgement that ECD systems include 

and serve all children eff ectively.

b. the provision of targeted services for those 

children who require specifi c support.

This means that services supporting children with 

disabilities or other barriers to learning  are 

provided along a continuum, within an inclusive 

system, rather than through a separate system of 

specialised services. One of the often overlooked 

benefi ts of this approach is that provision for the 

special needs of some children invariably benefi ts 

all children!

With this in mind, we would like to see provision 

made for specialist itinerant teams to cater to the 

on-site support needs of centres, as well as specifi c 

children and their families, as and when needed. 

2. Time frames are another source of concern, 

especially as medium and long-terms goals 

stretch far into the future (2024 and 2029!), 

meaning that some children will have to wait 

14 years before their rights will be met!

The urgent priority is to have children accessing 

ECD services even with minimum support, rather 

than remaining at home unstimulated and isolated. 

This requires urgent and accelerated government 

intervention.  

Indicators of the inclusive ECD system we would 

like to see in place include:

• every child and their family is welcomed 

and catered for

• developmental delay or disability is 

identifi ed early

• early intervention services are provided

• staff  receive training on inclusive approaches 

and have the necessary knowledge, attitudes 

and skills

• physical environments are accessible

• there are referral systems in place to ensure 

access to support as necessary

• transitions across sectors (e.g. into school) 

are supported

IESA continues to work towards this goal and an 

ECD Policy and Implementation Plan that actively 

promotes and supports this model will go a long 

way towards building the fair and inclusive South 

Africa we all dream of.

Written by 

Sue Bailie & Caroline Taylor 

isiZulu translation of “If I cannot learn in the way you 
teach, teach me in the way I can learn”
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IESA hosts Parliamentary Portfolio  
Committee on Basic Education

As part of our broader advocacy work, IESA 
recently extended an invitation to the 
Parliamentary Portfolio Committee on Basic 
Education to attend a presentation at our offices 
and visit two Full Service Schools. 

The aim of the visit was to develop a common 
understanding of inclusive education and to 
showcase to the committee good examples of full 
service schools. The two schools selected were 
Fairview primary School in Grassy Park and Liwa 
Primary School in Langa. These schools are 
beacons of good inclusive practice in ordinary 
public schools. They are functioning well and have 
made it their mission to ensure that all learners 
who live in their catchment area are 

accommodated at the school and supported to 
learn, whilst putting in place interventions which 
may be necessary where learners are experiencing 
one or more barriers to learning. 

The Committee members shared their appreciation 
of the presentation, discussions  and visit to the two 
schools. IESA felt that it was a worthwhile exercise 
that resulted in good sharing of information, a 
broadening of understanding and a glimpse of what 
effective implementation  of inclusive education in 
South Africa could and should look like. 

Written by 
Robyn Beere

National Education Evaluation Development  
Unit (NEEDU) Special Schools Evaulations

IESA is working with NEEDU to develop instruments 
for the evaluation of all special schools in South 
Africa. NEEDU is an independent evaluation unit 
tasked with evaluating various aspects of the 
education system and reporting their findings 
directly to the Minister of Basic Education. Having 
completed evaluations of ordinary public schools, 
NEEDU is now looking to evaluate Special Schools 
from the 3rd term of 2015. 

IESA has put together a team of expert consultants 
to develop the evaluation instruments. The 
evaluation will  focus on 9 Focus Areas and 44 Sub 
Themes relating to various aspects of Special Schools 
including Admission, Transport, Learner Support, 
Curriculum Planning and Delivery, Use of Assistive 
Devices and Non-teaching Staff, to name a few.  

Whilst there are challenges around developing a set 
of tools that will be relevant in all of the diverse 
special schools across the country, the tools are in 

the process of being piloted in a wide sample of 
special schools and we trust that the end result will 
be a comprehensive set of instruments that will 
generate useful data to be reported on.

We are pleased that we have been given this 
opportunity and look forward to the final report which 
we hope will bring attention to both the challenges 
experienced in Special Schools as well as examples of 
good practice which we would like to highlight and 
make available to other schools to implement. 

The collaborative nature of the process of 
developing the tools between IESA, NEEDU and 
The Inclusive Education Directorate of the 
Department of Education has been welcomed  
and has contributed to the richness of the 
instruments developed. 

Written by 
Robyn Beere & Shayne Ormond
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Human Rights Watch in South Africa

Human Rights Watch is an independent international 

organisation that defends the rights of people 

worldwide. It is due to publish its study on the 

implementation of inclusive education and the rights 

of persons with disabilities in South Africa later this 

year. In April 2015, it submitted a similar study based 

on research in China, Nepal, Russia and Zambia to the 

UN Committee on the Rights of Persons with 

Disabilities. The submission focused on, among others, 

access to primary and secondary education, the 

limited availability of quality education for children 

with disabilities and reasonable accommodation in 

education, as well as challenges encountered by the 

state in implementing inclusive education.

Their findings echo on-the-ground experiences in 

South Africa: 

• Children with disabilities continue to be 

‘disproportionately denied access to education 

when compared with children without disabilities’, 

particularly with regard to secondary education

• Unreliable statistics about how many children 

with disabilities are out of school

• Lack of inclusive secondary schools

• Lack of reasonable accommodation in schools

• Negative attitudes held by schools and teachers

• Limitations on the choice of subjects or skills 

programs available to people with disabilities

• Lack of effective access to HIV prevention 

information in schools

• Ad hoc implementation of inclusive education

• Lack of appropriate training and classroom 

support for teachers

• High drop-out rates for learners with disabilities

The Department of Basic Education, reporting to 

the Portfolio Committee on Basic Education about 

the progress in the implementation of inclusive 

education, announced that it:

• Is making use of media platforms and available 

opportunities to address the ‘incoherent 

understanding of inclusive education’

• Has submitted a bid for funding to the National 

Treasury

• Is rolling out training to address hearing and 

visual impairment

• Is strengthening partnerships with other 

departments, institutions and civil organisations 

and has established the Education Collaboration 

Framework  (DBE, 9 September 2014)

The HRW report recommends, among other 

strategies, that governments:

• Develop time-bound, strategic plans with 

adequate resources to move toward an inclusive 

education system that delivers quality education

• Establish an independent body to monitor the 

school system’s compliance with relevant laws 

and regulations, receive complaints, identify 

remaining barriers to inclusive education and 

make recommendations to ensure access to 

inclusive education

• Establish mechanisms in schools for consultation 

with parents and to monitor the processes in the 

implementation of inclusive education.  

(Human Rights Watch Submission to the 

Committee on the Rights of persons with 

Disabilities, 15 April 2015)

Written by 

Vanessa Japtha
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IESA MEMBERSHIP RENEWAL 2015/2016

Name ____________________________________________________________________________________

CONTACT PERSON (if Organisational Membership) _______________________________________________

Email _______________________________________ Fax _________________________________________

Postal Address ____________________________________________________________________________

Tel No __________________________________ Preferred means of contact? _________________________

Amount Paid ______________________________________ (Individual R100 / Organisation, School, etc. R250)

MEMBERSHIP RENEWAL

Dear Friends and Members

This is a reminder to our Members that it is time to renew your membership! Our 

Membership Year runs from 1st April to 31st March each year and so we would 

like to encourage you to renew your membership as soon as possible.

For those of you who are not currently members  but would like to consider 

joining, now would be the perfect time!

Benefi ts of Membership:

• Inclusion on our mailing list to receive newsletters, invitations to meetings, 
information from other service providers etc.

• Access to our client support service, free to members, where you are able to 
receive advice and support regarding educational support for children 
experiencing barriers to learning.

• Discounted rates at our workshops and training sessions.

• Access to our library resources.

• Have your voice added to our advocacy work regarding inclusion in South Africa.

Our organisation benefi ts tremendously from our members’ diverse experience and 
interests and we would like to encourage you to join or renew your membership to 
make our organisation a richer one!

MEMBERSHIP FEES: 
R100 per Individual

R250 per Group / School / Organisation

MEMBERSHIP FEES 
can be paid via EFT to:

Bank: FNB

Branch: Vineyard

Account Name: 
Inclusive Education South 
Africa

Branch Code: 204 209

Account Number: 
62033 850 208

 
Please ensure that your 
name appears as the 
reference and send us a 
proof of payment

Email: 
natalie@included.org.za

Fax: 021 762 2254

Tel: 021 762 6664

www.included.org.za
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Inclusive Education South Africa offers a variety of skills development and training courses 
to Teachers, Parents and other Service Providers. We are a SACE-accredited service provider.

Please contact Natalie at 021 762 6664 or Natalie@included.org.za for more information:

EDUCATOR WORKSHOPS (CPTD points for selected courses)

Creating a Positive  
Behaviour Environment 
(CPTD Points)

• Understanding behaviour as a barrier to learning
• Understanding the difference between discipline and punishment
• Exploring what impacts on learner behaviour
• Strategies to deal with challenging behaviour
• Sharing good practice strategies

Understanding Inclusion 
and Identifying Barriers to 
Learning (CPTD Points)

• Improve understanding of inclusive education and barriers to learning
• Understand and apply tools and strategies to identify barriers to learning
• Develop and share strategies to support all learners

Managing Learner Diversity 
in the Classroom Module 
1-3 

(CPTD Points)

• Exploring diversity in the classroom
• Accommodating learners who access the curriculum at different levels
• Improve understanding of multi-level teaching
• Introduction to Universal Design for Learning (UDL)
• Structuring your lesson
• Curriculum differentiation
• The purpose of assessment—considerations of fairness and efficacy
• Developing an assessment suitable for all learners

Alleviating Teacher Stress
• Understanding teacher vulnerability as a barrier to learning
• Care and support for teachers experiencing burn out and high levels of stress
• Sharing strategies for developing resilience

Managing Language 
Diversity

• Understanding the link between language and identity in South Africa
• Understanding the relationship between language, learning and school performance
• Strategies to develop learners’ language abilities

Bullying
• Understanding bullying as a behaviour
• Who bullies? Who are the victims?
• Strategies to manage bullying as a whole school

PARENT WORKSHOPS

Passport to Learning

• Parents and ECD staff to see a child’s learning as a journey 
• Everyone recognises the importance of a strong parent/teacher partnership 
• Parents & ECD staff understand how children can be different and how the better we know and understand 

them, the better we can help them be the best they can be
• Ways in which parents and teachers can work together to gather this information in an easy and user-friendly way

Playway to Learning 

• Understanding how children progress in their learning and development - from the Body, to 3D, to 2D and 
then to symbols

• Understanding how to work with children where they are
• How to encourage parents to play at home

Parent Involvement in 
Schools

• Develop an understanding of the barriers to parent participation
• Strategies to strengthen parent / teacher partnerships
• Creative ways to encourage parent participation to support inclusion

ECD PRACTITIONER WORKSHOPS

Successful Strategies for 
Challenging Classroom  
Behavior

• Understanding the behaviour of young children as a barrier to learning and development
• Strategies in dealing with challenging behaviour
• Sharing good practice strategies

Early Identification of 
Barriers to Learning

• Introducing a simple tool to identify early, the real barrier to learning a child may be experiencing
• Discussing ways to ensure information does not get lost when a child transitions to a new school or phase

Ladders to Learning
• Practical session to develop the skills to ladder activities so that each child can access learning starting at 

the level they have already mastered
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