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It’s hard to believe we are already six weeks into 

the first term! For most children and their families, 

it has been a time of getting settled into the 

school routine, making friends and getting to 

grips with school work and homework. Sadly, for 

many of the families we come into contact with, it 

has been a time of great challenges: fighting to 

find placement at a school for their children and 

struggling to get schools to support their children 

to learn. Many parents have to start the journey 

all over again with a new teacher who is unaware 

of how to address the barriers to learning children 

are experiencing. 

Our Information and Support Services Team have 

been doing a great job of working individually with 

these families to try and assist them in accessing 

support for learning. Our advocacy work, informed 

by the experiences of learners, their families and 

the schools they attend, has been a focus at the 

start of this year. IESA will be making a presentation 

to the Parliamentary Portfolio Committee on Basic 

Education alongside Section 27 and Human Rights 

Watch next month. We will be highlighting our 

concerns around government’s lack of an adequate 

response to provide support for the learning needs 

of the most vulnerable children in our country. We 

will also continue to lobby for the speedy gazetting 

of the Norms and Standards for resourcing inclusive 

education. These norms and standards will make 

posts and other resources available at District, 

Circuit and school level to ensure the SIAS Policy 

can be effectively implemented. 

Our schools and ECD teams have had a busy start to 

the year, supporting over 20 schools and 24 ECD 

Centres on their journeys of inclusion. We have also 

been rolling out support to non–centre based ECD 

programmes nationwide and will continue to 

promote the early identification of barriers to 

learning and development and support the 

implementation of intervention strategies from ECD 

to high schools! 

So it’s all systems go for what looks to be a busy and 

rewarding year ahead and we look forward to a 

successful 2016 with all our partners. 

From the Director’s Desk

Director,
Robyn Beere 
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Settling into High School
shaking his hand and handing him a letter of 

encouragement and some wise advice as he starts  

his time at the school.

When the Grade 8 sets off for his hike up Nursery  

Ravine on Table Mountain, his buddy accompanies  

him all the way. 

In addition to the buddy system, every boy in the 

school belongs to a tutor group. These groups are made 

up of several boys from every grade who meet for 20 

minutes at the start of each school day. The tutor 

groups interpret school announcements and facilitate 

topical discussions and academic support. They also 

serve to strengthen relationships and build camaraderie 

between boys of different age groups and grades, 

thereby developing a strong, connected student 

community from Grade 8 to Matric.

The value of this peer mentoring system cannot be 

overestimated, as the Grade 8’s integrate quickly and 

happily into high school under the guidance and 

support of the senior boys. In addition to smoothing 

the transition to high school, peer mentoring positively 

impacts levels of bullying as students feel responsible 

and accountable to their peers across all grades and 

there is no need to enforce power hierarchies. 

Research also shows that peer mentoring may reduce 

student dropout rates, improve academic achievement 

and assist with developing interpersonal skills and 

personal growth. It has also been shown that both the 

student and the mentor benefit from the process.

Clearly this system works for students at many levels 

and can be easily implemented in any school to support 

and facilitate a rich and meaningful education journey.

Peer Mentoring at  
Wynberg Boys High School 

The transition between primary and high school 
is an exciting time for any student. Grade 8 
officially marks the beginning of the journey 
towards young adulthood, and whilst there is a 
great deal of excited anticipation leading up to 
this year, it does not come without its challenges. 

Much is expected of Grade 8 students, both 

academically and emotionally, requiring them to grow 

up fairly quickly in the first term of high school. 

Adjusting to the demands of a busy schedule, 

increased workload and new social structures can be 

quite overwhelming.

Recognising the potential challenges faced by Grade 

8’s, Wynberg Boys High School implemented a 

number of support structures to create a welcoming, 

affirming environment for the beginning of the high 

school journey and beyond. 

Each Grade 8 student is assigned a “Matric Buddy” for 

the duration of his first year. It is his buddy’s 

responsibility to help him find his way around the 

school, answer any questions he may have, share with 

him the traditions and culture of the school and teach 

him what is expected from him as a representative of 

his school community. 

When the Grade 8 is presented with his school blazer, 

it is his buddy who helps him into it for the first time, 

Wriiten by,
Jacqi Dudley
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The Pressures of Homework

The Reality
Your work day is complete and it is time to go 

home. For some, this prospect brings both pleasure 

and excitement as you can finally relax after a long 

day’s work. But for others like myself, your journey 

home is one of preparing yourself for what seems 

like the “night–shift”– assisting your child with  

his homework. 

Personally, last year was a big adjustment for our 

household. My son had started Grade One, which 

meant that for the first time homework was part of 

the deal and would be brought home every night 

from Monday through to Thursday. I soon realised 

how this not only had an impact on my son, but it 

had an overwhelming effect on me. I would put 

myself under pressure to make sure that tasks were 

complete. My desire to keep him out of trouble 

meant that the goal of completion was more 

important than how he felt or whether there were 

issues preventing him from finishing the work. This 

would lead to arguments and, as I look back, my 

attitude was that of a real task master as I began to 

feel that his performance with homework was a 

reflection on my parenting skills.   The added 

pressure of having younger children, supper and 

chores that were dependent on me, meant that if 

we couldn’t complete activities such as daily 

reading, it would be done on our way to school the 

next morning. I have vivid memories of rushing to 

get him to school while he read the assigned book.  

I would sign acknowledgement that he had read 

the prescribed text in his record book at any given 

traffic light, while still trying to hold on to the 

steering wheel!

Added to this were the challenges of his inability to 

pay attention in class and his struggle to settle 

down, both of which had been addressed with him. 

So, in addition to keeping him focused and on 

board with his homework, I was trying to help his 

hyperactivity by way of bringing in firm routines.

This was an issue for me and I can see it must be 

terribly frustrating for other parents as well, 

especially those who have children in need of 

support. I often find with parents accessing our 

Information and Support Service that where 

concepts are not understood in the classroom, 

parents use homework time to try and get their 

children up to speed. However, if a child has a 

barrier to learning or struggles to understand the 

material, this becomes an extremely challenging 

process. So what happens? Often children end up 

feeling more frustrated. Their self–esteem takes a 

further knock as they not only have to deal with 

feelings of failure or inadequacy at school, but at 

home as well.

Unless we are able to 
communicate any challenges 

or reservations we have 
regarding homework, teachers 
will not be able to understand 

and assist or make 
accommodation where 

necessary.
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How then, do we best support 
our children with homework?
There are many views concerning the issue of 

homework but we can make it much less stressful if 

we have a look at our own approach. Here are a few 

suggestions worth considering:

Communicate with the  
Class Teacher
It is easy to forget that our teachers really do want 

the best for our children, as do we, and that they are 

doing as well as they can with the resources 

available to them. In my own experience, when I 

was first approached by the class teacher regarding 

challenges with my son, I was tempted to respond 

defensively. However, I took the opportunity to 

explore what may have been behind the behaviour 

that was hindering his participation and 

understanding in class. When I acknowledged the 

teacher’s efforts and offered some suggestions for 

home as well school, this created a way to enter into 

a positive teacher–parent relationship. Once trust 

was established, I was able to be honest about the 

challenges we were facing. I welcomed any 

feedback and I then saw that this attitude of mine 

was appreciated by the class teacher. Unless we are 

able to communicate any challenges or reservations 

we have regarding homework, teachers will not be 

able to understand and assist or make 

accommodation where necessary.

Create an Environment 
conducive to Homework
Our school year can start off with great intentions. 

The first term sees the children into a smooth 

routine; TV time is limited as we all try to make the 

best impression possible with the new class teacher. 

However, in time, the demands placed on us by 

work and family can leave us feeling tired 

overwhelmed and we can easily slip into “barely 

coping” mode! It is at these times that we need to 

try and be more vigilant in ensuring that the rules 

and routines we have set in place are still followed. 

This can also be the time when school work 

increases and our children are more in need of 

support and stability.

It’s OK to let go
Although this may appear to contradict the 

previous point, we need to accept that there are 

going to be days when our children will not be up 

to the challenge of homework. This could be due to 

illness, tiredness after a busy day of extra murals, or 

unusual family circumstances. We need to trust in 

our knowledge of our children and make decisions 

in their best interests. A “mental health” break could 

make all the difference– they could be recharged 

and going full speed the next day! A good 

relationship with the teacher will enable you to talk 

about this without feeling uncomfortable.

For some of us, homework support for our children 

will always be a part of the schooling journey. Try to 

incorporate it into the daily family routine. In this 

way, the needs of the whole family are considered, 

your child is supported at home and everyone is left 

feeling peaceful and with a sense of 

accomplishment at the end of the day!

Written by,
Natalie Watlington 
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Getting to Know your Learners  
and Setting the Tone  

in your Classroom

We know that the first term at school is a very 

challenging time, especially for first–time school–

goers. They can feel overwhelmed by this new and 

possibly unfamiliar cultural setting. Imagine 

experiencing almost everything for the  

first time: rules, expected behaviour, routines  

and maybe even a new language? This can be 

frightening and unsettling to these little learners 

who may also be away from home for the first time.

Include them in a non–threatening manner.  

Some of them might be afraid to make mistakes in 

front of their peers. This does not mean they do not 

understand the task. You can involve them through 

cooperative learning projects and physical response 

(learning through doing things).

Assign a peer partner to them. This may help to 

get them settled and more confident. They can also 

feel less anxious learning with a peer

On site interpreters. This could be an adult from 

the community or a parent who could translate 

some of the tasks and instructions into their  

home language.

Here are some strategies to help them over  

this time:

Learn their names. This makes such a difference– 

they feel that they matter to you and especially if 

they are in one of our very big classes.

Take them for a walk around the school, showing 

them all the areas that they are going to use.  

Teach them how things are done at the school to 

help them to feel prepared and comfortable in  

the environment.

Offer one–on–one assistance when necessary. 

Some learners lack the confidence to voluntarily 

answer in class and may not ask for help, even if 

they need it. Watch out for these learners and 

intervene. It could make all the difference. 

A clear daily schedule. If this is easy to  

understand, using pictures, and is clearly visible on 

the board, learners feel much safer and less anxious 

about what is going to happen.

Assign a peer partner to 
them. This may help to get 

them settled and more 
confident. They can also 
feel less anxious learning 

with a peer.
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Did you know…?
IESA’s Resource Centre operates a helpline that responds to 
a wide range of enquiries from parents, teachers, and 
other professionals regarding support for learners who 
have special needs or are experiencing barriers to learning.

Referrals reach us via hospital clinics, social workers and 
other service–providers, as well as directly from parents or 
teachers. Our aim is to encourage and enable parents to 
engage as informed and active participants in their child’s 
schooling, as well as to mobilise and assist teachers to 
provide meaningful support to the learners in their care. 

We are here to assist you with information and advice 
about inclusive education policies, the schooling system 
and sources of support to children and to the  
adults responsible for their learning and care.

INFORMATION & SUPPORT 

Helpline

Written by,
Elsie Bulawa 

 At times, further support is needed in the form of 
accompaniment or mediation on behalf of a parent or 
family and their child, either at school or an Educare Centre. 
This may result in the drawing up of an Individual Support 
Plan to guide the accommodation of learning and other 
needs within the school programme, in line with the 
Department of Education’s Inclusive Education policy.

Please contact us regarding any queries you may have.  
We would be happy to assist you.

Caroline Taylor & Natalie Watlington
Tel: (021) 762–6664
caroline@included.org.za
natalie@included.org.za

Label class objects in both languages (new and 

home language) and start with everyday objects 

such as a book, door etc.

The classroom can be made into a welcoming, 

supportive and easily understood environment in 

which learners feel at home and which helps them 

adjust quickly to school. These strategies can make 

your task as a teacher of first–time learners much 

less challenging. Why not try them out?

These strategies can make 
your task as a teacher of 

first–time learners much less 
challenging. Why not try 

them out?

mailto:caroline%40included.org.za?subject=Query
mailto:caroline%40included.org.za?subject=Query
mailto:natalie%40included.org.za?subject=Query
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The Value of Parent–Teacher 
Partnerships in Education 

communicate. Do we only communicate negative 

aspects? Or do we also communicate positively and 

express our appreciation for the efforts of all parties? 

Do we also share essential information which 

facilitates a better working relationship? 

Create a partnership
Schools can start by exploring creative ways of 

improving parental involvement in the school and 

the education of our learners. Parents should be 

invited to participate in planning support for learners 

who have specific support needs. We like to believe 

that the parent is the expert when it comes to 

knowledge about the child. This knowledge needs to 

be shared with and communicated to teachers and 

schools. Parents have a vital role to play in decision 

making and in exploring solutions for any obstacles 

that may prevent successful learning. 

We have hosted training workshops in 20 schools 

across the Western Cape and we have heard from 

parents and teachers who are convinced that they 

should stand together, build partnerships, and create 

opportunities for collaboration. In this way, a 

conducive environment is built for learners in which 

to thrive and reach their full potential. It certainly can 

be done.

In the words of Abigail Adams, “Learning is not 

attained by chance. It must be sought for with ardor 

and attended to with diligence”. Together, we can 

help our children achieve. 

 

We have heard from many teachers that parents 
are not supporting learners in school, not assisting 
with homework, nor fulfilling a concerned parental 
role. On the other hand, we hear from parents that 
they are not being recognized and respected as 

equal partners in their children’s education.

One thing we know for sure is that children are more 

successful learners if their parents participate at 

school and encourage education at home.

As parents and teachers we should realize that we  

are on the same side, that we have one common  

goal: to create opportunities for each child to reach 

his or her full potential and for the child to be valued 

for his or her efforts and contributions. Parents and 

teachers need to work together in order for this goal 

to be reached.

“Research has shown that children are more successful 
learners if their parents participate at school and 

encourage education and learning at home, regardless of 
the educational background or social class of the parents.”  
(Organising Parental Involvement in SA Schools,Van Wyk 

and Lemmer, Juta 2009)

Written by,
Charlene Petersen

Communication is the key
In order to improve teacher–parent involvement, 

we need to make efforts to strengthen the 

relationships between parents, teachers and school. 

One way of doing this is to clarify expectations, 

where teachers and parents have the opportunity 

to express their expectations of each other in a 

respectful and useful way. It is then important to 

acknowledge that we will need to make 

compromises in order to meet those expectations.

Meaningful communication develops good 

relationships. We need to look at how we 



9
N e ws l e t te r  Fe b r u a r y  2 0 1 6

Is the pressure of formal 
curriculum delivery at variance 

with the implementation of  
good inclusive ECD?

Written by,
Caroline Taylor & Sue Bailie 

The importance of a curriculum is acknowledged by 

all as an essential starting block towards quality early 

education for all children. However, with an absence 

of practitioner knowledge and support to 

incorporate learner diversity and context, there is a 

huge danger that programme–delivery becomes  

too rigid and excludes children who do not meet  

set expectations. 

An inclusive approach needs to recognise that some 

(even many) children will not reach pre–determined 

benchmarks at the same time for a whole host of 

reasons, and that in a society of such huge diversity 

of circumstance, the key factor to equal opportunity 

is to meet children where they are at, rather than 

where we think they should be. 

As Maureen Robinson points out in her article, whilst 

structure and routine are important, a positive and 

supportive environment is equally important if all 

children are to feel welcomed and open to learning, 

especially those who are most vulnerable and 

uncertain about their place in the community. 

One of our ECD facilitators comments: “Many 

practitioners are dictated to by manuals or 

programmes that prescribe a one–size–fits–all 

approach, and this keeps them locked into thinking 

along the lines of age–specific milestones as 

opposed to meeting the child where s/he is at in his/

her development.” One of her project centres has 

80% of its children learning in a language that is not 

their mother–tongue. If they do not stop to make 

time for language enrichment, their programme  

will quickly leave the majority of their learners 

lagging behind.

IESA recently hosted a meeting of Inclusion 

Champions– practitioners with a passion for creating 

care and support in the centres in which they work. 

They too referred to the challenge of meeting 

expectations of programme delivery and the sense 

that there is little time for identifying and supporting 

children who lag behind or have specific challenges. 

Baseline assessment requirements, with its focus 

chiefly on the academic, takes the spotlight away from 

emotional needs, relationship–building and the 

important learning that takes place through play  

and interaction.

IESA sees important first–term practices to include 

making time to connect, observe, understand and 

bond with children towards ensuring they– and their 

parents or caregivers– feel welcome, and to be able  

to plan for their specific needs. To provide this,  

teachers and practitioners–both centre–based  

and non–centre–based–need support and 

encouragement, in order that they don’t get lost in 

the business of formal programme–delivery!
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How parents and teachers  
can make school a happy  

place for kids 

Equally important are the parents or caregivers.  

The key for parents and caregivers is to create a 

sense of excitement for this milestone of life 

without inducing stress or anxiety. Preparatory 

work at home, like reading to the child or 

encouraging conversation, stimulates curiosity  

and ignites the imagination – both of which are 

huge investments for learning.

Attention to place is also crucial. Unfortunately 

schools often do not look like interesting, exciting 

and well–organised environments for learning.  

A school that is neat and clean, where children’s 

work and school activities are displayed on the 

walls and where information is easily viewed, 

creates the impression of being cheerful, orderly, 

well–managed and focused on learning.

An investigation conducted by South Africa’s 

Department of Basic Education into “schools that 

work” showed how schools that focused on the 

central tasks of teaching, learning and management 

with a sense of responsibility, purpose and 

commitment were able to overcome many of  

their challenges and to create a positive 

environment for learning.

Classroom layout can also affect how children 

concentrate and behave. The teacher could think 

about the use of quiet spots, the arrangement of 

desks, or working on a mat.

Appropriate and balanced learning activities are 

important too. Young children do not have a long 

attention span, so it is important to structure and 

Across Africa – from South Africa to Botswana, 

Kenya to Rwanda and many others – January  

marks the beginning of the academic year for 

millions of new pupils.

Research has consistently shown that a solid 

foundation in the early years of schooling is 

extremely beneficial to a child’s cognitive 

development. It is also important to consider 

children’s affective, or emotional, experiences. 

Motivation and enthusiasm are key components  

of successful learning, so an important question is 

what parents and teachers can do to make school  

a happy place for young learners.

For those children who have been fortunate 

enough to attend a good pre–school or, in South 

Africa, a Grade R class, the first days of school are 

likely to be more familiar and probably less 

threatening. However, there are ways in which 

teachers and parents can make any child’s all–

important first days memorable and motivating.

People, places and  
activities all matter

Making school a happy place for learners is a 

combined outcome of people, places and activities.

The key people are the teachers. A welcoming smile 

and a caring demeanour will allow the child to feel 

safe and noticed, and helps develop confidence. By 

creating a positive and supportive environment for 

learning, the teacher is actively modelling how  

they would like children to behave.
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vary learning activities and to remember that 

children have different strengths. The more a 

teacher can get to know the individual child –  

and understand their background – the more the 

teacher can assist the child.

Planning is essential. In South Africa, the national 

CAPS curriculum can be helpful if it is used with 

thought, understanding and purpose. Daily 

routines create structure and predictability and 

help children to learn to manage themselves. But 

routines must not be stifling: variety and fun are key 

aspects of enjoyment for anyone. This is where 

physical play and time outdoors come in.

Don’t get stuck in the classroom

Too much focus on “desk” learning can be 

threatening and does not help to develop natural 

learning and all of the senses. Physical play is 

crucial for children’s motor development, as well  

as for learning social skills of co–operation and  

team work.

There should be a balance of indoor and outdoor 

activities that include cognitive learning as well as 

physical exertion. Even if playgrounds are not 

available, children can break sedentary exhaustion 

through the simple movements of standing up, 

moving their fingers and toes, shaking their heads 

and stretching their limbs.

Bored children become fidgety, something which is 

often mistaken for being inattentive. This sets up a 

negative cycle of reprimand and frustration.

Schools need everyone’s support

Many schools around the world are faced with 

barriers to learning that include large classes,  

a lack of resources and poverty in the home  

and community.

Within this reality, various organisations in South 

Africa are working with teachers, parents, caregivers 

and departments of education to help children 

reach their full learning potential.

By working as partners on such strategies, parents 

and teachers can go a long way to making school  

a happy place that is focused on learning.

(This article was originally published in The Conversation 
(www.theconversation.com) on 19 January 2016.

Dean, Faculty of Education,  
Stellenbosch University,
Maureen Robinson
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Tips for Parents

• Get up early. Leave enough time to deal 

with upsets and still get to school on time

• Don’t talk about how much you going to 

miss your child. Don’t let you own worries 

get in the way, your child has enough to 

worry about on the first day.

• Focus on fun. Meet the teacher together 

and take a look around the classroom and 

look for things that your child likes or enjoys.

• Ask the teacher for help. If your child won’t 

let go, ask for assistance from the teacher. 

She probably has lots of experience with this

• Make a clean break. A quick exit may be 

more helpful to your child than a drawn out 

goodbye and teachers will often suggest to 

call the school later to check if all is well.  

You will usually find that your child has 

settled down.

The New School Year –  
A Challenge for Learners  

and Parents!

For many first time learners, school can be a scary 

place. Each learner will experience it differently. 

Whether it’s the child’s first day of school or the start 

of a new grade, there are always new challenges for 

learners and parents. It can be a struggle to say 

goodbye to parents on the first day or hello to 

teacher at the start of the New Year. Both can be very 

unsettling and even stressful times. On the other 

hand, parents may be reliving their own frightening 

experiences of starting school while this could 

actually be a happy time for their child. Letting go, 

trusting the teachers, and supporting the child’s 

move to independence is vital.

Some children will start the year off easily, breezing 

into the classroom with a quick good bye. Others will 

enter the building on the first day only after noisy 

protest. Then there are those that rush off to school 

with great enthusiasm but have a meltdown the 

when they are fetched at the end of the day! Some 

may experience difficulty in sleeping at night. Such 

challenging reactions and attitudes towards the 

start of a new school year can also vary depending 

on the child’s age and grade. Children are exposed 

to many new expectations and experiences such as 

conformity to routines, social adjustment to the 

group and much longer periods away from mother 

and home. There is also the creation of a bond with 

the grade teacher, if it is the first time, or it could be 

hard to leave the teacher they trust and love and to 

bond with a new and very different teacher.

Teachers also have their challenges when starting 

the new school year. They need to get to know the 

learners and this can be hindered by the large 

numbers of children in many of our classrooms at 

present. Learners are all on different levels, no two 

are alike and each comes with his or her own 

particular strengths and weaknesses. Barriers to 

learning can be revealed at this early stage and the 

teacher needs to become aware of them as soon as 

possible in order to plan intervention.

Written by,
Ashwyn Clayton
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MEMBERSHIP RENEWAL

Dear Friends and Members

This is a reminder to our Members that it is time to renew your membership! Our 

Membership Year runs from 1st April to 31st March each year and so we would 

like to encourage you to renew your membership as soon as possible.

For those of you who are not currently members but would like to consider joining, 

now would be the perfect time!

Benefits of Membership:

• Inclusion on our mailing list to receive newsletters, invitations to meetings, 
information from other service providers etc.

• Access to our client support service, free to members, where you are able to 
receive advice and support regarding educational support for children 
experiencing barriers to learning.

• Discounted rates at our workshops and training sessions.

• Access to our library resources.

• Have your voice added to our advocacy work regarding inclusion in South Africa.

Our organisation benefits tremendously from our members’ diverse experience and 
interests and we would like to encourage you to join or renew your membership to 
make our organisation a richer one!

MEMBERSHIP FEES:  
R100 per Individual

R250 per Group / School / Organisation

MEMBERSHIP FEES 
can be paid via EFT to:

Bank: FNB

Branch: Vineyard

Account Name:  
Inclusive Education South 
Africa

Branch Code: 204 209

Account Number:  
62033 850 208

 
Please ensure that your 
name appears as the 
reference and send us a 
proof of payment

Email:  
natalie@included.org.za

Fax: 021 762 2254

Tel: 021 762 6664

www.included.org.za

IESA MEMBERSHIP RENEWAL 2016/2017
Name ____________________________________________________________________________________

CONTACT PERSON (if Organisational Membership) _______________________________________________

Email _______________________________________ Fax _________________________________________

Postal Address ____________________________________________________________________________

Tel No __________________________________ Preferred means of contact? _________________________

Amount Paid ______________________________________ (Individual R100 / Organisation, School, etc. R250)

MEMBERSHIP FEES 
Can be paid via EFT to:

Bank: FNB

Branch: Vineyard

Account Name:  
Inclusive Education  
South Africa

Branch Code: 204 209

Account Number:  
62033 850 208

 
Please ensure that your 
name appears as the 
reference and send us a 
proof of payment

Email:  
natalie@included.org.
za

Fax: 021 762 2254

Tel: 021 762 6664

www.included.org.za

mailto:natalie%40included.org.za?subject=Membership
mailto:natalie%40included.org.za?subject=Membership
http://www.included.org.za


Inclusive Education South Africa offers a variety of skills development and training courses 
to Teachers, Parents and other Service Providers. We are a SACE accredited service provider.

Please contact Natalie at 021 762 6664 or Natalie@included.org.za for more information:

EDUCATOR WORKSHOPS (CPTD points for selected courses)

Creating a Positive  
Behaviour Environment 
(CPTD Points)

• Understanding behaviour as a barrier to learning
• Understanding the difference between discipline and punishment
• Exploring what impacts on learner behaviour
• Strategies to deal with challenging behaviour
• Sharing good practice strategies

Understanding Inclusion 
and Identifying Barriers to 
Learning (CPTD Points)

• Improve understanding of inclusive education and barriers to learning
• Understand and apply tools and strategies to identify barriers to learning
• Develop and share strategies to support all learners

Managing Learner Diversity 
in the Classroom Module 1 
–3 

(CPTD Points)

• Exploring diversity in the classroom
• Accommodating learners who access the curriculum at different levels
• Improve understanding of multi–level teaching
• Introduction to Universal Design for Learning (UDL)
• Structuring your lesson
• Curriculum differentiation
• The purpose of assessment—considerations of fairness and efficacy
• Developing an assessment suitable for all learners

Alleviating Teacher Stress
• Understanding teacher vulnerability as a barrier to learning
• Care and support for teachers experiencing burn out and high levels of stress
• Sharing strategies for developing resilience

Managing Language 
Diversity

• Understanding the link between language and identity in South Africa
• Understanding the relationship between language, learning and school performance
• Strategies to develop learners’ language abilities

Bullying
• Understanding bullying as a behaviour
• Who bullies? Who are the victims?
• Strategies to manage bullying as a whole school

PARENT WORKSHOPS

Passport to Learning

• Parents and ECD staff to see a child’s learning as a journey 
• Everyone recognises the importance of a strong parent/teacher partnership 
• Parents & ECD staff understand how children can be different and how the better we know and understand 

them, the better we can help them be the best they can be
• Ways in which parents and teachers can work together to gather this information in an easy and  

user–friendly way

Playway to Learning 

• Understanding how children progress in their learning and development – from the Body, to 3D, to 2D and 
then to symbols

• Understanding how to work with children where they are
• How to encourage parents to play at home

Parent Involvement in 
Schools

• Develop an understanding of the barriers to parent participation
• Strategies to strengthen parent / teacher partnerships
• Creative ways to encourage parent participation to support inclusion

ECD PRACTITIONER WORKSHOPS

Successful Strategies for 
Challenging Classroom  
Behavior

• Understanding the behaviour of young children as a barrier to learning and development
• Strategies in dealing with challenging behaviour
• Sharing good practice strategies

Early Identification of 
Barriers to Learning

• Introducing a simple tool to identify early, the real barrier to learning a child may be experiencing
• Discussing ways to ensure information does not get lost when a child transitions to a new school or phase


