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From the Director’s Desk

Director,
Robyn Beere 

At a recent NECT Education NGO summit that I 
attended, the question of collaboration was the focus 
of the day. Minister Motshekga reiterated that 
Government alone is not able to reach the NDP Goals 
for education and relies on the input and expertise 
from the NGO Sector. I have always believed that one of 
the strengths of the NGO Sector is its ability to be 
flexible, responsive and innovative. NGOs then need to 
be at the forefront of education innovation, testing 
strategies and models that can make a difference 
systemically to education in our country. 

However, this confronts NGOs with a problem. 
Funders, largely corporate South Africa, want to see 
impact for their CSI spend. NGOs also want to show 
their funders positive impact so that they can keep  
the funding flowing. Piloting and innovation carries 
an inherent risk that some strategies may succeed  
and others not, but this is actually not a risk,  
simply the nature of testing theories. We need 
courageous funders committed to seeing real change 
happen by backing new models and new ideas in 
education and funding knowledge sharing and 
knowledge management. 

The other dilemma NGOs face in our collaboration 
with corporate funders is their reluctance to fund 
operating or core costs. The level of professionalism, 
good governance, financial reporting, impact 
assessment and internal organisational management 
expected from NGOs, whilst entirely understandable 
and reasonable, carries with it a significant cost. Audit 
and bookkeeping fees, management salaries, external 
evaluations of work, office infrastructure etc. Yet these 
are the very costs funders do not wish to fund. With 
the majority of funders wanting only to fund direct 

project costs and core funders being few and far 
between, NGOs continue to fight for survival. The 
resulting competitiveness of the sector is a major 
inhibiting factor for collaboration. 

In order for systemic change to occur the NGO Sector 
absolutely has to collaborate with Government. This  
is often a daunting task but NGOs have to be realistic 
about what to expect. Systemic change happens  
over time and often requires policy change and 
directives issued at a national level which have to filter 
down through the provinces for implementation. 
Models and best practices have to be cost effective  
and scalable. 

This does not mean that there is no value in smaller 
initiatives at school and community level which are 
making a difference and having an impact. But if  
NGOs believe their initiatives can be implemented 
systemically they need to be realistic about what this 
entails. Collaboration with government does not only 
need to take place at a national level and we have 
seen the tremendous benefits of collaborating with 
District and Provincial officials to effect change. 

What is absolutely clear to me, is that doing the same 
thing over and again in the same way and expecting 
different results is an exercise in futility. The same way 
of approaching teaching and learning has seen our 
performance in Maths and Science remain the lowest 
out of 140 countries in the Global Competitiveness 
Report, our drop-out rates soar to 70% and hundreds of 
thousands of learners failing under an inflexibly 
implemented curriculum. It is clear we need to start 
doing things differently in education in South Africa. 
This requires examining what does and doesn’t work 
openly and honestly without fear of losing funding or 
losing face. It requires a coming together of minds, 
genuine collaboration across sectors and a commitment 
to finding ways to change education in South Africa. 

Is collaboration the key to achieving our country’s 
National Development Plan goals? If so, how do we 
create meaningful opportunities for collaboration 
within an inherently competitive NGO Sector, with a 
profit driven corporate sector and a slow moving 
Government machine? I have been grappling with 
these issues of late both in terms of IESA’s role in 
collaboration and more broadly as a nation seeking 
to effect change. 
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The Waiting Game

the old referral- for- placement approach. There needs 
to be an increased focus on supporting schools as 
they grow their capacity to be institutions of care and 
support for teaching and learning. It means special 
schools that prioritise receiving children whose 
support needs are very specialised, and where 
support at ordinary schools proves too difficult  
to provide.

So let’s keep trying to improve the quality of the 
learning journey and not leaving kids in the waiting 
room! Instead of simply waiting for psychological 
assessment, let’s try different interventions that allow 
the learner to experience success and find their 
learning strengths. Instead of just waiting for school 
of skills application, let’s provide support with 
alternative teaching and assessment styles that result 
in a sense of belonging and improved self-esteem, 
not to mention the possibility of increased academic 
achievement! Instead of leaving a child just sitting on 
a special school waiting list, let’s welcome and include 
her in a local school and on a learning journey,  
even though the ultimate destination may be a 
different one.

Written by,
Caroline Taylor

We are reminded on a daily basis that the Inclusive 
Education policy has been designed to try and 
prevent exclusion and drop-out by improving the 
availability of support to children across the board. 
There is no doubt that committed and proactive 
implementation has the potential to improve the 
response to children’s needs and largely prevent this 
sense of waiting. Our hope is that as schools and 
teachers become familiar with the SIAS process and 
tools, they will feel more comfortable with supporting 
children in ordinary classrooms, rather than feeling 
they must wait for specialist input or placement 
before they can do anything.

Every day in a child’s life is important, and where 
learning is difficult or different, it becomes essential 
that every effort is made to optimise participation 
and the opportunity to develop.

Inclusive Education promotes a child-centred 
approach which does not question the importance of 
curriculum, but also does not lose sight of the purpose 
of teaching and learning to contribute to the growth 
and development of all children, not just some. 
Inclusive Education acknowledges that children 
learn in different ways and will have different talents 
and interests. The one-size-fits-all approach leaves a 
lot of learners hanging around on the edges, and 
quite a number outside the perimeter fence!

Teachers need reassurance and support in widening 
and expanding their teaching practices, knowing 
that they will have a class of diverse learners and that 
teaching inclusively means more than just making 
plans for a few children. It means planning for a class 
of different children and taking responsibility for 
holding on rather than letting go! It means district 
teams being ready to respond quickly where 
guidance is needed – moving more swiftly away from 

Many of the children referred to our helpline seem 
to be stuck in some kind of “waiting”… waiting to be 
assessed, … waiting for special school placement, 
… waiting to turn 14 and be able to apply to a school 
of skills, … waiting to find a school that will  
accept them.
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IESA Fundraising review 2015/2016

We also received positive feedback from funders 

regarding the work that we do as well as our 

reporting. Client relationship management has 

helped us to unlock opportunities to raise the profile 

of our organisation. 

In order to ensure that the fundraising target of  

R7  900 000 for 2016/2017 is achieved and hopefully 

exceeded, the fundraising department is committed 

to implementing strategies designed to contribute 

towards the effective securing of funding. This will 

enable IESA to continue to strengthen and extend its 

services where they are most needed.

We wish to express sincere gratitude to all our funding 

partners. Through their support we have been able to 

effectively implement our programmes and spread 

our footprint:

Nussbaum Foundation / HCI Foundation / Anglo 

American’s Chairman’s Fund / Oppenheimer 

Memorial Trust / Ponahalo De Beers Community 

Trust / Old Mutual Foundation / Vestas 

Empowerment Trust / Apex Hi Charitable Trust / 

Department of Social Development (WC) / 

Momentum Fund / The Bhabhathane Programme / 

Webber Wentzel / Grandslots / NLDTF / FNB Fund.

Although we are excited about the success we have 

achieved; we have learnt some tough lessons through 

a number of emerging challenges. As well as the 

economic downturn which left funding reservoirs 

depleted- we faced the additional challenges of 

acquiring funder buy-in for the attitudinal change 

based work of IESA. Potential donors often have a 

limited understanding of inclusive education and can 

think that is it just about disability. There is increasing 

competition for funding, and some funders reneged 

from their initial commitments. In addition we had to 

manage the limitations of our fundraising capacity.

We are however pleased to share that notwithstanding 

these difficulties we have had more highlights than 

challenges. These include retaining core programme 

and operational cost funders, taking on board a new 

core funder, securing funding from new trusts for our 

advocacy programme and for the extension of our 

Inclusive Schools Programme into the Northern and 

Eastern Cape; securing funding for non-centre based 

inclusion training. 

Written by,
Balisa Ntloko

During the 2015/16 financial year, our fundraising 
target was set at R6 500 000. We followed a wide 
range of tactics such as comprehensive funder 
research, educating funders, client liaison, proposal 
writing, tracking proposal progress, funder and 
site visits, marketing and branding. These strategies 
were aimed at establishing partnerships with new 
funders, retaining and nurturing existing partners 
and it was rewarding to see that our target  
was achieved!
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 DEPARTMENT OF  
SOCIAL DEVELOPMENT  
(Western Cape)

 BHABHATHANE ECD  
CENTRE AND  
MENTOR TRAINING

UGU-KZN-ECD INCLUSIVE  
HUB TRAINING  
(12 MONTHS)

  APEX HI ECD INCLUSIVE  
HUB CENTRE TRAINING  
(12 MONTHS) (2015-2016)

FNB FCM CO-ORDINATORS  
TRAINING  
(6 MONTHS)

•	 2 months Inclusive ECD centre training. 
•	 14 project centres in the Western Cape 
This project includes the following sessions: 
Introduction to Inclusion, Disability 
Awareness, Identifying Barriers, Individual 
Support Plan, Multi-level Teaching,  
Creating a Positive Behaviour Environment, 
Community Mapping; Referrals and 
Support, Parent Workshops and  
Persona Doll sessions.

Approximately 650 practitioners, 10 400 
children and 1 833 parents were reached.

“This process has been an eye opener. 
Inclusion is not about mainstreaming but 
about adjusting to the environment to 
embrace diversity.” (Kwakhanya)

•	 Bhabhathane:  5 ECD Project centres  
who invited 18 other ECD centres  
(who are part of the Franschhoek  
ECD forum) to participate in the  
training sessions.  

This programme is the same as the  
DSD training. 

32 ECD-staff members were trained and  
550 children were reached.

Highlights
•	 All children were given the opportunity  

to participate in learning activities.
•	 Practitioners developed understanding 

and respect for differences.
•	 A variety of teaching styles and useful 

strategies were introduced.
•	 Children with disabilities and children 

identified as experiencing barriers to 
learning and development experienced 
success in their learning.

•	 7 ECD-centres in the Franschhoek Valley 
will be receiving Inclusion Training  
and Support in 2016.

ILIFA-CREATE-IESA Partnership  
(May 2014-Oct 2015)

The aim of this project was to develop  
a model or approach to early learning,  
as a component of ECD, which is inclusive  
of children with disabilities.

•	  On average 35 ECD practitioners,  
future leaders, social workers and  
8 mentors linked to 9 ECD centres 
attended 10 training sessions and  
5 site support visits. 

•	  674 children were reached through  
this project.

•	  During one of our site visits to a centre 
we worked with in Ugu, we asked the 
practitioners ‘What do you see as being 
your most important asset in promoting 
inclusion?’ Their response was simply 
“Elihle”. This is a little girl with spastic 
diplegia who is being accommodated  
in the centre. From their experience,  
it is Elihle who shows the practitioners 
what is required in order for her to be 
able to join in with other children in 
‘playing cars’, to ride on the see-saw and 
to be independent in toileting. Such a 
child-led approach gives insights into 
the kinds of attitudes that we need to 
foster as part of inclusion in ECD.

Our goal was to provide Inclusion training  
as part of FNB Fund’s ECD FCM/ non-centre 
based programme.

•	 Family and community motivators (FCM).
•	 Training and site support visits were 

conducted between the months of July 
2015 and Feb 2016 for 12 programme 
partners across South Africa. Between  
2 and 4 staff members participated  
from each of the partner NGO’s.

•	 Training was offered in 2 blocks of  
3 days each; 1support site visit and  
1 day follow up session. 

“This is the first time in 20 years that I come 
across a training that addresses the real  
issues in the field.” 
“I am extremely satisfied with the training  
that was given to us over the past 3 days.  
I believe that what was learnt will be used  
and implemented.” 

Fiona Murray, ECD Researcher and Analyst 

•	 10 project centres spread across  
the province.

•	 739 parents and practitioners, and  
1978 children were reached through  
the Apex 2015–2016 project. 

Apart from the 8 sessions mentioned under 
the DSD project, 2 other sessions are added 
for Apex centres which developed an 
understanding how children progress in 
their learning and development in making 
meaning of their worlds through their  
body to 3-D objects, 2-D pictures, and  
lastly through symbols / representation. 

“This training gave me an Inclusive heart.  
It has given us the tools, the breakdown  
and the documents needed to help each 
Individual child. We all look at things 
differently now. Gave us an idea of new 
teaching methods, changing things when 
needed and being more flexible.” 
(Friends Educare centre)

1

2

3 5

4

Overview of IESA’s Early Childhood  
Development Projects 2015–2016

Written by,
Cindy Engelbrecht,  
Yumna Allie,  
Sue Bailie and 
Kauthar Ebrahim
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CELEBRATING DIVERSITY  
IN EDUCATION

Purpose
To raise awareness in the whole school communities 

on respecting diversity and the inclusion of all children 

in the learning environment. In addition, to encourage 

acceptance and non-discrimination of others.

Twenty schools participated in the Diversity in 

Education project, which was spread across all the 

school districts within the Western Province.

The project activities comprised of a launch,  

5× Educator workshops, 6× Learner Intervention with 

the Prefect/RCL, Parent meetings, SGB Meetings, SMT 

Meeting and onsite support visits.

Highlights
•	 Establishing and building relationships with 

schools and staff and so broadening the network 

within the WC. 

•	 Awareness was raised regarding school culture 

particularly with reference to behaviour at schools. 

•	 Opportunities for further inclusion work  

in schools.

IESA Schools Programme  
Overview 2015–2016 

Projects within the Schools Programme 2015–2016
Celebrating diversity in Education,Northern Cape Project, Eastern Cape Project, Overberg/West coast 

Inclusive Schools and Open Workshops

INCLUSIVE SCHOOLS  
PROJECT

Purpose
•	 To empower Primary schools to manage the 

challenges they face in accommodating  

diverse learners needs. 

•	 To create an environment conducive for  

learning for all.

•	 To provide skills development for teachers to 

identify barriers to learning and support learners  

so that they may learn to their full potential. 

•	 To empower parents and caregivers to develop 

skills to support their children’s learning and  

to continue the learning process in the home 

environment.

Seven schools participated in this project in the 

Grahamstown Region, one school in the Overberg 

regions and another in West Coast Region. Activities 

that were conducted at within this project:

•	 Introduction to IE 

•	 Positive Behaviour

•	 Barriers to Learning

•	 Individual Support Plan
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Written by,
Elsie Bulawa,  
Charlene Petersen and  
Ashwyn Clayton

•	 Teaching to Diversity parts 1, 2 and 3

•	 SGB meeting 

•	 Parent meetings 

•	 Community Mapping

•	 These sessions where coupled with onsite 

support visits, where schools were supported in 

practically implementing inclusive practices.

Highlights

•	 Awareness of Inclusive Education in the EC 

•	 Establishing Provincial Education  

department relationships

•	 Skills development uptake from teachers –  

much interest was shown for new information 

and strategies 

ZURINA SIEED 
(ADMIN SUPPORT)

MEET THE TEAM

KIM ANDREOLI 
(SOUTHERN CAPE 
PROJECTS/ 
FACILITATOR) 

ASHWYN CLAYTON  
(LEARNER  
INTERVENTION/
FACILITATOR)

ELSIE BULAWA 
(GRAHAMSTOWN 
PROJECTS/FACILITATOR)

CHARLENE 
PETERSEN  
(PROJECT MANAGER/
FACILITATOR)

•	 Transformed, welcoming environments as a result 

of the positive impact of the project

•	 Effective use of the tool, Word Picture, to identify 

barriers to learning and give support.

NORTHERN CAPE

Project Activities
•	 Inclusive Schools model in schools in Springbok 

and Steinkof, as well as the Kleinzee model:

•	 Recruitment and training of resource  

class teachers

•	 Establishment and facilitation of PLCs 

(Professional Learning Communities)

•	 The implementation of the resource class model.

Highlights
•	 Visit by Northern Cape teachers to WC Best 

Practice Inclusive Schools 

•	 Positivity towards IE from schools and teachers

•	  Kleinzee-establishment of PLC 

•	 Adopted the Resource Class Model at  

junior school.
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OTTERS’ CREEK  
PRE-PRIMARY SCHOOL
In 2014, after running a well-established and 

successful pre-primary school for 16 years, I and my 

staff took the bold step of accepting four learners 

with disabilities into our school. Our motivation at 

the time was to include a diverse range of learners 

into our school community. Our long term goal was 

to be an inclusive ECD centre. At that time, I was 

confident that we were ready.

However, this step proved to be the turning point in 

the way our pre-school functioned as a whole. The 

more we tried to work with these learners, the more I 

saw the shortcomings in our programme and our 

approach to inclusive education. After weeks of 

trying to go it alone, I eventually turned to various 

NGO’s for support. 

Inclusive Education South Africa was very quick to 

respond to our call for help. Caroline Taylor met with 

the parents and teachers of the learners concerned 

and within days we made some minor changes in 

order to accommodate these four differently 

challenged learners. We monitored the situation very 

closely every day and more and more issues kept 

arising. The disabled learners themselves, the 

teachers and the parents of the other learners were 

all affected. The teachers and I felt overwhelmed, to 

say the least. 

In the midst of the confusion, (as if she was sent) 

Inclusive Education’s Robyn Beere called me and 

asked if we wanted to be part of an ECD project 

where we would receive intensive training for the 

whole staff. This would give us the skills to cope with 

the learners with disabilities and those with various 

learning barriers. Naturally, I was elated and eagerly 

seized the opportunity.

Within days the ECD facilitator, Sue Bailie arrived to 

conduct an interview with me and the first training 

date was set up. This was the start of a new journey, 

one that would change the way we operated our ECD 

centre, the way we facilitated learning with all our 

learners and the way we connected with their parents. 

A Journey towards Inclusion
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The training and subsequent site visits were exactly 

what we needed to challenge our attitudes to 

inclusion, disabilities and those learners with learning 

barriers. The training sessions allowed us to investigate 

a child more holistically and to contemplate the 

learner and the family circumstances. We were 

equipped with practical tools to assess all our learners 

and we threw out some of our old and out-dated 

methods. We became better skilled in observing our 

learners. We improved our enrolment systems and we 

devised the kind of systems that would now support 

us to gather pertinent information about learners and 

their family context. We learnt strategies to facilitate 

learning on different levels in order to meet learners 

where they are in their stages of development. 

Learners with barriers to learning and those with 

disabilities were now thriving and developing at their 

own pace. The class rooms were once again happy 

places of play and learning where every child felt a 

sense of belonging.

Included in our training was Persona doll training, 

which was yet another interesting teaching tool and a 

fresh approach with which to reach the learners, to 

keep their interest and attention. Moreover our centre 

was gifted with two persona dolls which we could use 

immediately in our lessons. This was awesome! The 

results were fascinating.

All our learners were taught to understand disabilities 

to some extent and this inspired them to be more 

tolerant and even compassionate. What we saw 

evolve in them was fascinating. They became very 

helpful, accommodating and friendly towards the 

learners with special needs. They accepted that the 

programme was somewhat adapted for four special 

children and they didn’t demand the same treatment. 

In this way the learners matured beyond their years.

The staff was visibly more calm, relaxed and once 

again took control of their classes. They felt confident 

to take on the responsibility of Inclusive Education. 

There were, no doubt many obstacles as we moved 

forward, but we were always assured of on-going 

support from Inclusive Education. 

Through our parent workshops we saw parents play 

like children and through this channel, we ignited 

some ideas of how to engage with children at home. 

The feedback from this session was extremely 

encouraging and positive. Over time we could 

persuade those whose minds were set on special 

schooling to give inclusion a chance. 

The Inclusive champions’ network seems like an 

excellent way to keep practitioners of Inclusive 

Education centres connected. It is a great way to 

provide ongoing support to all Inclusive centres. More 

than anything it serves to keep the fire of Inclusive 

Education burning in the ECD centres that have 

completed their training.

In conclusion, the ongoing journey of inclusion is 

enormously rewarding. This road is peppered with 

success stories and heart-warming accounts of 

positive change and growth. It goes without saying 

that this road is not without barriers, obstacles, 

challenges and heartache. In my experience I have 

learnt that what is important is not that we get it all 

right but that we start this journey with a willing heart 

and an understanding of our moral and social 

responsibility. The smile on the faces of happy and 

thriving children, who were once rejected and side-

lined, makes the journey all worthwhile.

“This article is dedicated with love to Tashwah 
November (7 years old) and her mom who 
trusted this process of Inclusion from the start. 
Two years on and the challenges still keep 
coming, but the struggle for her right to  
education continues.“

Written by,
Yumna Allie
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How do we get people to claim their rights?

The aim of our advocacy programme is that 
every child participates meaningfully in education 
through the effective implementation of an 
inclusive education system in South Africa. 

No Child Left Behind!

How do we get 

the state to 

deliver?

We approach advocacy as a rights-based process to 
influence public opinion and decisions about 
resource allocation within political, economic and 
social systems and institutions. We work with d 
uty-bearers, education practitioners, School 
Management Teams, parents, health and social 
service practitioners and other stakeholders. We aim 
to bring pressure on duty-bearers to fulfil their 
obligations as outlined in international conventions, 
ratified by South Africa, and our own national policies 
and guidelines.

THE SOUTH AFRICAN INCLUSIVE 
EDUCATION CONTEXT
The Global Competitiveness Report, 2015/2016, ranks 
South Africa’s performance in an assessment of  
140 countries, as follows:
1. Quality of primary education: 127/140
2. Quality of the educational system: 138/140
3. Quality of maths and science education: 140/140

Studies show that opportunities for all children, and 
particularly for vulnerable learners, are improved 
through an inclusive education system based on equity, 
redress and quality. Inclusive education addresses 
learner diversity and seeks to reduce, and where 
possible, eliminate barriers to learning arising from the 
system, school, family or social circumstances.

A thematic analysis of the status of the 
implementation of inclusive education in South  
Africa on the basis of acceptability, adaptability, 
availability, and accessibility reveals a bleak picture.  
By their own admission, Department of Basic 

Education reports that ‘drastic measures’ are needed 
for the effective implementation of inclusive 
education (Report on the Implementation of 
Education White Paper 6 on Inclusive Education: An 
overview for the Period: 2013–2015, February, 2016). 

These findings, specifically in relation to the  
education of learners with disabilities, are echoed by 
the Section 27 Report, 2015, on education for learners 
with visual impairment/disability and the Human 
Rights Watch report, “Complicit in Exclusion”: South 
Africa’s Failure to Guarantee an Inclusive Education for 
Children with Disabilities, 2015. Our experience with 
stakeholders, through IESA service programmes, 
confirms these reports:
•	 600 000 children with disabilities are not  

in school
•	 Learners with disabilities who stay in hostels at 

Special Schools are vulnerable to abuse 
•	 Drop-out rate before Grade 12 is around 60%
•	 Annual National Assessment results lead to  

many schools being labelled ‘underperforming’
•	 A large section of the youth is unemployed
•	 Teachers have not been trained in inclusive 

education
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•	 National Norms and Standards for the Resourcing 
of Inclusive Education have not been gazetted  
for public

•	 Data on learners with disabilities out of schools 
remains uncertain

•	 Planning for inclusive education at  
government level is problematic because of 
unreliable data.

These issues drive our advocacy strategy and we 
employ the following strategies:
•	 Developing our organisational capacity for 

advocacy, 
•	 Strengthening existing partnerships for advocacy 

and creating new ones
•	 Linking our services to advocacy
•	 Developing a stronger organisational capacity to 

document and research our own work
•	 Policy analysis
•	 Lobbying members of parliament and other 

decision makers
•	 Campaigning with the general public and 

improving our media, communication and 
information activities.

IESA ADVOCACY 2015/2016  
AT A GLANCE
The Portfolio Committee on Basic Education accepted 
our invitation to visit our offices to share our 
understanding of inclusive education and visit two 
full service schools that model good inclusive 
practice. Our attendance at the committee meetings 
enabled us to build a relationship with the committee 
and also, by our presence, to raise awareness of the 
state’s obligation to deliver on its mandate for 
inclusive education. The Committee has subsequently 
invited IESA to deliver a presentation on inclusive 
education on 8 March, at the meeting where Human 
Rights Watch and Section 27 presented their reports. 

We made similar presentations at round table and 
other discussions hosted by Human Rights Watch, 
the Catholic Parliamentary Liaison Office, the 
Stellenbosch Disability Network and the Disability 
Rights Summit, hosted by DSD and opened by  
the president. 

We have submitted written responses on policies, 
guidelines and reports, such as the National Youth 
Policy, the South African Country Report on the 
Convention of the Rights of Persons with Disabilities, 
the Annual Performance Plan 2015/2016 and the 
Action Plan to 2019, Towards the Realisation of 
Schooling 2030, and the Report on the Implementation 
of Education White Paper 6 on Inclusive Education: 
An Overview of the Period: 2013–2015 (Department 
of Basic Education), either independently or in 
collaboration with other organisations. 

Our partnerships with other organisations have 
grown and been strengthened. We released a joint 
press statement with Human Rights Watch and 
Section 27 to provide a perspective on the meeting 
held with the Portfolio Committee on Basic Education 
and the Department of Basic Education, and to 
highlight the need for immediate action in the 
implementation of inclusive education http://www.
included.org.za/2016/03/iesa-hrw-section-27-joint-
press-statement/ Our collaboration with Disability 
Studies, UCT has resulted in us co-authoring and  
co-presenting a module on inclusive schools in their 
on-line course on inclusive education, focussed on 
the education of children with disabilities https://
www.futurelearn.com/courses/education-for-all 

All IESA programmes contributed to the development 
of a DVD to improve the public awareness of the right 
to an inclusive education system https://www.youtube.
com/watch?v=aNM81AkdBZ4&feature=share 

We believe that the quality and concrete results of the 
work in our programmes provide our advocacy work 
with evidence, innovation, concrete results, and 
alternative solutions to specific education problems. 
They give legitimacy to our advocacy process. Our 
advocacy is improved through good organisational 
planning, broad participation and inclusive leadership. 
At IESA, EVERYBODY advocates for every child to have 
access to appropriate education and support.

Written by,
Vanessa Japtha
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WHO ARE OUR SERVICE-USERS? 
•	 Parents/ family-members

•	 Service-providers/ professionals (other NGO’s, 

therapists, doctors, social-workers)

•	 Teachers/ ECD practitioners

•	 Project staff

Our ultimate beneficiaries are of course 
the children… 

•	 The pre-school child with developmental 

delay or a diagnosed condition or specific 

vulnerability who needs early intervention/

support at pre-school level; or needs school 

enrolment, with support.

•	 The school-going child with identified 

challenges such as: poor behaviour; difficulty 

with attention/concentration; not at grade level; 

a specific condition or challenging circumstance; 

language mismatch

•	 The out-of-school child: who is on a special school 

waiting list but with no certainty of placement; has 

unsuccessfully negotiated the school application 

process; simply been denied admission to school; 

or dropped out for some reason

Calls and enquiries reach us from across the 
spectrum of socio-economic circumstances and 
information and advice is freely given to all. However, 
our service prioritises assistance in supporting 
children in less privileged communities where state 
service-provision is central to equal opportunity. 
Families who have migrated from or who move 
between other provinces, especially the Eastern 
Cape, and also other African countries (those seeking 
asylum or security) are especially vulnerable and also 
form part of our service-user profile. 

A variety of communication channels ensures access 

to our service: telephone phone; website; email; 

SMS/WhatsApp; Facebook; and in person

STATISTICS 1 APRIL 2015 – 
31 MARCH 2016
During the period April 15 to March 2016, we 

responded to enquiries relating to 312 children: 

212 of school-going age; 100 of 6 years and under.

205 directly from parents; 63 from health 

professionals, social workers etc; 44 from teachers/

ECD practitioners.

Some common themes emerge from 
these enquiries:

•	 “Assessment” – difficulty accessing it; and 

utilising it to inform support needs

•	 Language mis-match – which hampers 

educational progress, and at times masks ability

Information & Support Programme 
2015–2016
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•	 Waiting lists – special school referrals that result 

in children sitting at home; children awaiting 

assessment and with no intervention taking 

place whilst they do so

•	 Support needed for toilet-training, which is a 

barrier to special school-entry

•	 A financial burden attached to attending special 

schools, where transport is a key necessity

•	 The impact of social context e.g. children moving 

between family members or families on the move

•	 Gr 4 – often a critical year in terms of awareness 

of a growing gap in learning progress; 

compounded by limited awareness in schools of 

the provision for accommodations

•	 A punitive style of behaviour management that 

further compounds a child’s sense of low self-

esteem and learning potential

What service do we offer? How do we 
respond to these needs?

•	 “Helpline” – an opportunity for the service-user/

caller to voice concerns, questions, problems 

relating to access to education or educational 

support 

•	 Information regarding topics such as the schools 

system; exemption; special schools application 

process; educational rights; referral processes; 

sources of support; etc.

•	 Support Level 1 – remaining in touch. Assisting 

with more specific info gathering. Interpreting 

reports; contacting a school

•	 Support Level 2 – engaging at school-level, 

facilitating a parent/teacher meeting; actively 

collaborating with partners; helping draw up an 

ISP; advocating or assisting a parent to advocate 

on behalf of their child

•	 Project Support – responding to specific referrals 

and providing proactive support as in ECD 

project modelling, parent/teacher engagement, 

gathering info or referring; or drawing up an ISP

•	 Advocacy – placing issues onto the Advocacy 

agenda; providing WCED and occasionally other 

education departments with information about 

children who are out of school or in need of 

support

•	 Training and Resources – pro-actively raising 

awareness via Z-cards, DVD, website and social 

media; inform and guide professionals and 

service-providers to promote and support the 

IE approach when themselves advising families 

and/or assessing children; Parent-teacher 

partnership workshops; and general talks 

pertaining to IE.

What guides our approach?

•	 The best interests of the child – relevant to 

family and school context

•	 An understanding of need – offering 

information and advice that is relevant and 

empowering to the optimal degree

•	 Speaking to IE policy and approach – but at the 

same time taking into account realities of system 

and resources 

•	 An holistic approach that is not solely focussed 
on learning barrier or academic agenda – but 

equally takes into consideration psycho-social/

emotional need

•	 A belief in the parental right to involvement – 
but also teacher needs, and most importantly, 
parent/teacher partnership – a collaborative 

approach that brings together not only the 

parent/s and teacher, but also other service-

providers, to form a circle of informed support 

around a child.

Written by
Caroline Taylor and 
Natalie Watlington



MEMBERSHIP RENEWAL

Dear Friends and Colleagues
As you may be aware, IESA is a member organization. Our organisation benefits 
tremendously from our members’ diverse experiences, interests and shared 
inclusion journeys. We trust that our members also benefit from being a part of 
our organization. 

Some of the benefits of membership are:

•	 Discounted rates at our workshops and training sessions (School/Centre 
members receive 5 discounted places per workshop).

•	 Access to our in depth client support service – free to members – where  
we will guide and assist you in making support plans for children 
experiencing barriers to learning.

•	 Inclusion on our mailing list to receive informative newsletters,  
invitations to networking meetings and information of interest from  
other service providers. 

•	 Access to our library of resources.

•	 Your voice added to our advocacy work regarding inclusion in South Africa. 

Our Membership year runs from 1st April to 31st March and we would like to 
encourage you to join IESA so that we can share in our inclusion journeys together!

For a membership application form and more information on IESA and our services 
and projects, please visit our website at www.included.org.za or Facebook page 
(search for Inclusive Education South Africa).

We look forward to welcoming you to IESA soon!

MEMBERSHIP FEES:  
R100 per Individual

R250 per Group / School / Organisation

IESA MEMBERSHIP RENEWAL 2016/2017
Name ____________________________________________________________________________________

CONTACT PERSON (if Organisational Membership) _______________________________________________

Email _______________________________________ Fax _________________________________________

Postal Address ____________________________________________________________________________

Tel No __________________________________ Preferred means of contact? _________________________

Amount Paid ______________________________________ (Individual R100 / Organisation, School, etc. R250)

MEMBERSHIP 
FEES 

can be paid via EFT to:

Bank: FNB

Branch: Vineyard

Account Name:  
Inclusive Education South 
Africa

Branch Code: 204 209

Account Number:  
62033 850 208

 
Please ensure that your 
name appears as the 
reference and send us a 
proof of payment

Email:  
natalie@included.org.za

Fax: 021 762 2254

Tel: 021 762 6664

www.included.org.za


