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From the Director’s Desk
Having just celebrated Mandela Day, I am once again
reminded of his firm commitment to the value of
education. Madiba stated, “Education is the great
engine of personal development. It is through
education that the daughter of a peasant can
become a doctor, that the son of a mine worker can
become the head of the mine; that a child of farm
workers can become the president of a great nation.”
He believed that education was the key to unlocking
every child’s future and that a good education was a
right that every South African child should demand.
Our Constitution protects this right as an absolute
and immediately realisable right and the National
Development Plan confirms our country’s
commitment to “No child being left behind” as far as
education is concerned. Yet our education outcomes
remain poor. Vulnerable children, most notably the
poor, those living in rural areas and children with
disabilities continue to be left behind.
We, at Inclusive Education South Africa, firmly
believe in Sustainable Development Goal 4, which
sets out a global commitment compelling our state
to provide “inclusive, quality and equitable education
for all.”We have dedicated our work towards ensuring
meaningful inclusion in education for the hundreds
of thousands of South African children who are
being let down by a system which continues to
marginalise and exclude them.

Every child, whether they are gifted or challenged,
rich or poor, differently abled, from diverse linguistic,
socio-economic and cultural backgrounds, should
be included in their local neighbourhood school,
where they must be supported to learn to reach
their full learning potential, whatever that may be.
We believe in an inclusive education system that
values each child’s contribution and achievement
and celebrates diversity, viewing it as a rich resource
to promote learning and foster attitudes of
acceptance to promote social inclusion.
Inclusive education is ultimately about creating
societies that are just, and in which each person is
able to access their rights and participate equitably.
We stand firm in our commitment to promoting
inclusive practice in schools, pre-schools, districts
and in our communities. We echo Mandela’s belief.

“Education is the most powerful
weapon which you can use to
change the world.”

Director

Robyn Beere

Information & Support

Helpline

Did you know?
IESA’s Resource Centre operates a hotline that responds to a
wide range of enquiries. Parents, teachers, hospital clinics,
social workers and other professionals generally enquire
about support for learners with disabilities, or those who
experience other barriers to learning.
We aim to encourage and enable parents to engage in their
child’s schooling, as informed and active participants. We
strive to mobilise and assist teachers to provide meaningful
support to learners in their care.
IESA is here to assist you with information and advice about
inclusive education policies and the schooling system. We
hope to be sources of support to children, and to the adults
responsible for their learning and care.
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When necessary, we accompany parents, families and their
children, or mediate on their behalf, either at school or the
ECD centre.
As part of our support, we may assist in the development of
an Individual Support Plan (ISP). This can be a useful guide to
assist teachers to accommodate and support a learner, in line
with the school programme and the education department’s
inclusive education policies.
Caroline Taylor & Natalie Watlington
Tel: (021) 762 6664
caroline@included.org.za
natalie@included.org.za
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TO IESA!

In June and July we welcomed three new staff
members to our team.
Farai Mushazhirwa has joined IESA as a Junior
Advancement Specialist. He is based in our Gauteng
office, where he will be working with our Fundraising
Manager, Nishen Naicker, recruiting the support of
potential funders to promote the transformation of
the education system. Farai brings a versatile set of
skills to IESA, ranging from accounting; project
monitoring and evaluation and proposal
development to networking and client relationship
management.
Anona Ah Poe is our Monitoring and Evaluation
(M&E) Specialist. She is based in our Cape Town office
and has been appointed to work on the M&E
framework for our projects and the organisation in
order to better monitor and track project progress
and to be able to determine their impact. Anona has
experience both locally and internationally and has
worked in the government and non-government
sectors. Anona recently shared her knowledge and
skills with the staff during IESA’s two weeks of staff
development in July and we look forward to
integrating M&E even more effectively in all of our
work going forward.
Tabitha Mabatha is our Senior Schools Facilitator,
based in Gauteng. Tabitha is currently working on
our Inclusive Schools Project in the Free State. She
brings with her a wealth of experience in the
inclusive education sector, having worked as a
teacher and Curriculum Advisor at district level. She
has mentored and developed SMT’s; SBST’s; DBST’s
and teachers in Gauteng. Tabitha also has a Master of
Education degree and will surely prove to be an
asset to the organisation and our beneficiaries.
We wish all three of you a long and happy journey
with IESA!

Written by

Jacqi Dudley
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Extending our footprint
IESA is committed to the vision of an inclusive
education system which recognizes that ALL children
have the right to meaningful participation in
education. We believe in a system that acknowledges
diversity in all its forms, and which strives to meet
the needs and abilities of every learner. In order to
achieve this vision, through our programmes and
projects, we have extended our work to six provinces
across the country.
We currently have offices in the Western Cape and
Gauteng, with satellite offices in the Free State,
Southern Cape and Eastern Cape. These offices serve
as a base for our teams to deliver projects in these
provinces and in various other parts of the country.

Addressing the challenges in education in South
Africa is complex, and we cannot achieve results and
success on our own. Therefore, we value partnerships
that enable us to expand our reach and impact. We
are partnering with other education organisations;
government departments; funders and other
stakeholders across the country in order to
strengthen our services.
Through the expansion of our footprint we have
seen the impact of our projects in some of the rural
parts of the country, where principals, schools and
ECD centres and district officials are rendering
services to some very disadvantaged learners. In
many of these contexts, we find leaners who are
excluded from access to, and meaningful
participation in, learning. In some remote areas,
access to electricity and running water, poverty,
family circumstances as well as learning difficulties
are some of the barriers to learning children
experience.
Through our projects, together with our partners,
we seek to create schools that are centres for care
and support where NO CHILD WILL BE LEFT BEHIND
and ALL children are given the opportunity to reach
their full potential.

ECD Pilot Project with Service Provider in Free State

Community in Jacobsdal in Xhariep district in
the Free State

Training with Management and Staff at LESEDI ECD
ASSOCIATION in Bloemfontein
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Written by

Charlene Petersen

Continuing support as children
transition to primary school
At IESA we believe that All children can learn. All children need support. Parents and ECD staff at
inclusive centres understand how children can be different and how the better we know and
understand them, the better we can help them be the best they can be!

The value of an interactive, inclusive, quality Early
Childhood Development programme will be shortlived, if educational and social support is not
continued when a child transitions to primary
school. As children construct meaning from their
own experiences, they often reach an incomplete
understanding when they do not have enough
guidance, support and stimulation during their
formative years of learning through play.

•

A teacher who demonstrates a professional
attitude in the classroom.

A constructive, open and cooperative relationship
between parent and teacher anchors this support
for your child. This relationship contributes to your
child’s ability to achieve success. It demonstrates to
your child that he can trust his/her teacher because
you do. The positive relationship makes a child feel
that the important people in his/her life are working
together. Communicating well is a key factor for
making the relationship work.

It is generally accepted that both parents and
teachers have the learner’s best interest at heart. The
parent is regarded as the primary/first teacher in a
child’s life. You know your child’s strengths, hobbies,
interests, preferences and emotional support needs.
Share this valuable information with the teacher.

As a teacher, you want parents who
•

Support your approach to teaching

•

Extend classroom activities and learning
opportunities at home

•

Volunteer their help when necessary

When your child moves to primary school with
bigger classes and a bigger school, this relationship
becomes more crucial, and for some parents, more
difficult to manage.

The following are building blocks that
could be of benefit:
•

Approach the relationship with respect.

•

Try to be realistic.

•

Remember that the teacher has all her learners’
needs on her mind.

As a parent you want:
•

The best education possible for your child.

•

A loving, caring teacher who shows your child
respect.

•

To be sure your child’s teacher is knowledgeable
about the general growth and development of
a child.

As part of the parent passport workshop, parents
learn how to support their children’s development
through play

Ne wsle tte r August 2017

5

IESA conducts workshops with parents to guide
them in compiling this information into a Passport
to Learning in an ordinary FlipFile. You could compile
such a passport for your child, which includes the
following areas:
1.	 Personal information
2.	 Health/medical information
3.	 Learning information
4.	 More about me!
5.	 Other information/reports/Road to health
booklet etc.
This passport, with all relevant information, would
then be easily accessible to the teacher and enable
her to understand and support your child. You could
arrange to meet your child’s teacher to discuss your
child using the Passport. The teacher should
understand that the information is confidential.

Share information with the teacher about some
challenges or difficulties that your little one might
have experienced in the earlier years, whether at
home or the ECD centre. This could include family
events or experiences that will influence the young
one’s emotional wellbeing or ability to concentrate.
Discuss any medical conditions that would enable
the teacher to better understand and support your
child.
When we know a child’s strengths, interests and
challenges, we can help them be the best they can
and give them the best support possible.

Written by

Ashleen Marcus

Parents learning how to create a Passport to Learning at an IESA workshop

Creating your child’s “Passport to Learning”
A child learns best when their learning is
supported both at home and at school.
Understanding and sharing information about
the way your child learns can help to provide
the teacher with valuable information on your
child’s strengths and needs. It can also help to
build a positive and productive relationship
between parent and teacher.

This workshop looks at how parents and
teachers can work together to gather this
information in an easy and user-friendly way.
Through this process you will also get the
chance to think about your child and the way
he/she learns best. This will assist you in
knowing how to support your child’s continued
learning at home and at school.

Contact IESA: 021 762 6664
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Improving support for learners in
mainstream schools
Lowering the risk of drop-out
Liam has been struggling at school since Grade 1,
which he repeated. He is now in Grade 4 and things are
getting more difficult. His teacher says that he is not
coping with the curriculum and he is only scoring 1’s
and 2’s on his report card. His mother doesn’t know
what to do and Liam is clearly losing heart and starting
to show signs of depression. He is at an especially
vulnerable stage where he feels that he doesn’t belong.
He has been assessed by a psychologist who explains
that he is not a candidate for a special school but needs
to receive support. But what? And how?
At IESA we believe that the DBE Screening
Identification, Assessment & Support Policy (SIAS)
offers teachers and learners valuable frameworks
and protocols for providing such support to teachers
and learners. It is easy to mistake SIAS for just another
administrative exercise. However, what lies behind it
is a serious and much-needed strategy to improve
and formalise support to many learners like Liam,
who too easily become drop-out statistics or
casualties of a system stuck in a one-size-fits-all
approach. There is no doubt that the committed and
proactive implementation of SIAS has the potential
to improve the response to children’s needs. At IESA,
our hope is that as schools and teachers become
familiar with the SIAS process and tools, they will feel
more comfortable with the concept of supporting
children in ordinary classrooms, rather than feeling
they must wait for specialist input or placement
before they can do anything.

SBST workshop which develops teachers’
understanding of SIAS

With implementation set to be rolled out fully by
2019, we need to embrace it as fully as possible.
At best it can become a tool that helps teachers and
School-Based Support Teams plan more effectively
for learners who are vulnerable to difficulties. Every
day in a child’s life is important, and where learning
is difficult or different, as it is in Liam’s case, it
becomes essential that every effort is made to
optimise participation and the opportunity to
develop, and to avoid a sense of failure.

How does SIAS contribute to improved
support at school level?
•

When a school fully uses the Learner Profile to
capture information about the child and his/her
background, family circumstance and possible
reasons for vulnerability, it creates a source of
improved understanding and empathy for a
child who passes from teacher to teacher.

•

The Support Needs Assessment (SNA) 1 form
prompts teachers to identify the child’s
strengths and skills rather than just challenges.
This generates a source of encouragement and a
springboard for success.

•

The SIAS process encourages pro-active and
respectful partnering with parents which can
create an important circle of support. Parents
hold vital information and will generally be
willing partners if they have a sense of shared
commitment to supporting their child.

•

Initial support plans can be simple but become
more effective when they are written down and
properly reviewed. They can relate to different
aspects of the child’s participation and learning
and are structured to address the child’s needs
as holistically as possible.

•

SIAS offers a process that promotes and aids
creative problem-solving and active support,
rather than passive waiting and loss of heart. It
places children’s needs back at the centre of
education and will surely help schools improve
their retention of learners who may be
vulnerable to drop-out.

Written by

Caroline Taylor
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IESA Responds to the DBE report
on progress in implementing
Inclusive Education (2017)
The Department of Basic Education (DBE) is accountable for the delivery of quality,
equitable, inclusive education to the nation’s children.

They report to the Portfolio Committee on Basic
Education1 (the Committee), on a weekly basis when
parliament is in session. The Committee comprises
Members of Parliament (MPs), who have an oversight
role over the DBE’s delivery on their mandate. On 30
May 2017, the DBE delivered its report on progress in
the implementation of inclusive education (the
Report)2 , to the Committee.
Inclusive Education South Africa (IESA), made a
written submission3 to the Committee and met with
the Chairperson of the Committee, in the week prior
to the DBE’s presentation. We discussed our Report
to United Nations.4 Committee Chairperson Gina
was very receptive to our concerns about the current
poor, fragmented and incoherent implementation
of Inclusive Education (IE).
In its report to the Committee in 2016 , the DBE
acknowledged that drastic measures should be
taken to accelerate the implementation of inclusive
education. DBE’s 2017 report falls short of reporting
on these drastic measures.
5

Key issues the DBE does not report on are:
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•

Progress in the funding and budgets for
inclusive education, other than that for
Special Schools and the grant for learners
with Severe and Profound Intellectual
Disability

•

The quality and functioning of full service
schools and ordinary schools

•

The quality, sufficiency, safety and
accessibility of transport for learners
with disabilities

•

The number of learners who are out of school

•

The quality of training for teachers in
inclusive education.
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DBE
admits
that
there
is
widespread
misunderstanding about what inclusive education
is, both within DBE and among parents and
communities. Inclusive education is still understood
to be about education for children with disabilities.
The DBE perpetuates this perception by focusing its
Report on Special Education, and combining it with
a report on IE. The DBE should report separately on
special education and inclusive education.

We recommend that IE reporting
should focus on, and include:
•

Special Schools only in so far as reporting on
transforming Special Schools (SS) into
Special School Resource Centres (SSRC)

•

Full service schools (FSS)

•

The implementation of the SIAS and other
policies

•

Funding for IE

•

Training of teachers in differentiation and
other inclusive teaching practices

•

Systemic transformation

•

The Three Stream Model

•

The establishment and functioning of
School Based Support Teams (SBST) and
District Based Support Teams (DBST)

We have additional concerns about several areas in
the DBE Report:

UNEQUAL DISTRIBUTION OF RESOURCES The
DBE has not addressed the Apartheid-linked
inequality in the provision of resources, which White
Paper 6 set out to abolish. Black learners with
disabilities in rural areas remain the most
marginalised in the provision of inclusive education
in full service schools.

We request that the DBE provide details of their
plans to roll out these policies by 2019 and report on
their targets regularly.

FULL SERVICE SCHOOLS The Auditor General’s
Report on full service schools in Gauteng revealed
that many were not functioning as full service
schools.
Portfolio Committee members and DBE IE Director at
visit with IESA in 2015

We recommend that the DBE provide detailed
targets and goals on how they intend to address this
inequality.

DATA The DBE cannot account for major
discrepancies in their own data collection, raising
concerns about whether provinces are able, or
willing, to provide accurate, detailed data according
to predefined IE indicators.
We recommend that the DBE show plans to improve
and standardise data collection from provinces on all
IE-related statistics. DBE should urgently include outof-school children as guaranteed by the Constitution.

WAITING LISTS The 2017 DBE report shows an
increase from 5 552 (2016) to 11 461 children on
waiting lists. This is evidence of the DBE’s inability to
deliver IE, or their inability to provide accurate data,
which is problematic.
We recommend that the DBE provide clarity on the
data and/or provide evidence of measures to address
this violation.

FUNDING The DBE has not conducted an audit to
establish funding requirements to finance IE. This is
unacceptable. The R477 million grant for children
with Severe and Profound Intellectual Disabilities is
the result of litigation by civil society. The DBE does
not provide disaggregated data on spending for IE,
as distinct from Special Schools.

We recommend that the DBE implement monitoring
and reporting on the functioning and effectiveness
of FSSs, using indicators based on the Guidelines for
Full Service Schools.
In addition, the DBE has not reported adequately on
school transport; Special School hostels and the
place of unit classes in the implementation of IE.
While we have to acknowledge that the DBE has
devoted more attention to inclusive education in
the past two to three years, than it has in the
preceding thirteen, current plans do not meet the
requirements that a drastic turnaround strategy
would require. Given the DBE’s track record in the
implementation of inclusive education over the past
sixteen years since the gazetting of WP6 (2001)6, the
next four years are hardly enough for the goal of fullscale realisation in 2021. We have published our
concerns in a press statement, which was released
after the meeting.7
We are pleased to share that, in the meeting, DG
Mweli, Director-General, DBE, acknowledged our
contribution to promoting IE in SA. He has also
invited us to participate in setting up a roundtable
discussion about the process of accelerating the
transformation of our education system into an
inclusive education system.
1 https://www.pa.org.za/organisation/portfolio-committee-onbasic-education/
2 http://pmg.org.za/files/170530ProgressREPORT.pptx
3 http://www.included.org.za/newsite/wp-content/
uploads/2017/07/SUBMISSION-INCLUSIVE-EDUCATIONPORTFOLIO-COMMITTEE-ON-BASIC-EDUCATION-MAY-2017.pdf
4 http://www.included.org.za/2017/03/final-uncrpd-report/
5 http://pmg.org.za/files/170530ProgressREPORT.pptx

We recommend that the DBE finalise the Draft Norms
and Standards for resourcing of IE and provide
detailed provincial quarterly reports on expenditure
relating to the expansion of inclusive education.

TRAINING OF EDUCATORS The DBE has not
accounted for the training of 86% of teachers in
Curriculum Differentiation and SIAS.

6 http://www.gov.za/st/documents/special-needs-educationeducation-white-paper-6
7 http://www.included.org.za/2017/05/iesa-r2ecwd-responsedbe/

Written by

Vanessa Japtha
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The power of Professional Learning
Communities for Inclusive Education
The successful implementation of inclusive education requires in-service learning so that teachers can
respond to the diverse educational needs of learners and enhance teaching and learning for all.
The Department of Education has emphasised that
inclusive teaching is critical to improving education
in the country. National and provincial departments
of education, non-governmental organisations and
universities have provided teacher in-service learning
for inclusive education through workshops and short
courses. After workshops and short courses, teachers
give positive responses about inclusive education,
stating that they find the learning programmes
beneficial and that they are in favour of the principles
of inclusive education. However, months after the
courses, many teachers report that they lack the
competence to implement inclusive education,
particularly in incorporating inclusive practices in
their teaching.
Research into in-service learning for teachers has
found out that the conventional in-service learning
approaches, such as workshops and short courses,
are inadequate and fragmented. Meaningful teacher
learning, as a change process, goes through a series
of phases that require a longer period than workshops
and shorts courses afford. Teachers need extended
periods of in-service learning in order to understand
and accept the concepts and practices of inclusive
education. Therefore, professional learning for
inclusive education needs to be addressed as a
change and learning process. Such a process would
be fostered in a collaborative learning environment
that is related to the teachers’ immediate realities.
Long-term collaborative learning would enable
teachers to reflect on their own teaching and develop
inclusive classroom practice.
Professional learning communities (PLCs), is a
collaborative learning approach which has
improved the quality of teaching. The PLC is a
model for continued teacher in-service learning
that brings together teachers to learn and improve
their practice for the benefit of learners. PLCs
foster meaningful change and fit criteria for successful
in-service learning, which include creating support
networks among teachers, building trust and open
communication and having a focus on a specific

10
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classroom practice. PLCs can create new knowledge
among teachers when they critically challenge
established issues in curricula, pedagogy and
assessment. When a PLC espouses mutual respect
and trust among teachers, they are willing to share
their challenges and reflect on their practice.
A PLC is a community of teachers in a school that
meets regularly to work on specific professional
practices that are informed from data from the
teachers’ classrooms. The teachers work together for
learners’ benefit. In a PLC, teachers identify and set
goals for themselves and their students to ensure
that their learning is focused and achieves the desired
goals. They generate information about the progress
they are making so that they can monitor and adjust
their learning. Through the PLC, teachers develop key
relationships, are able to articulate a shared vision
and demonstrate high levels of professional
competence.
PLCs are suitable for fostering inclusive practices
because the community provides support and
encouragement as teachers learn new practices.
When teachers are engaged in a school learning
community they are encouraged to experiment with
new inclusive practices. PLCs provide a supportive
environment in which teachers could challenge their
stereotypes and prejudices concerning learners with
diverse needs.

Key characteristics of effective PLCs
1.	 Shared purpose and values
2.	 Shared personal practice
3.	 Collective inquiry
4.	 Collaborative culture
5.	 Action orientation and experimentation for
continuous improvement
6.	 Supportive and shared leadership
7.	 Regularity

While PLCs are a key component of successful inservice learning, they may not always be productive.
Their success is built on planning, skill and expertise
of committed facilitators. Facilitators guide the focus
on professional learning based on actual data from
teachers’ own classrooms. Challenges of sustaining
productive PLCs could be overcome with planning
and commitment to learner outcomes.
A three-year study conducted by Wits School of
Education in one full-service school in Johannesburg
found that PLCs enabled teachers to change their
perceptions about inclusive education. Over time,
teachers’ discussions shifted from discussing
learners’ barriers to discussing inclusive pedagogy.

This shift indicates teachers were engaged in
finding ways to teach differently, which meaningfully
involved all learners. However, regular and sustained
collaborative learning opportunities for teachers are
required for them to move beyond a pre-occupation
with learner deficit to a productive engagement with
inclusive pedagogy. An important conclusion of the
study is that PLCs offer conditions that are conducive
to in-service teacher learning for the challenges of
diversity and inclusion.

Written by

Wacango Kimani

IESA SACE – Accredited Short Courses
IESA offers a number of SACE-Accredited courses on Inclusive Education topics, presented on request at
venues throughout South Africa.
These workshops are relevant for a wide
audience, including Educators, Principals, Support
Staff, School and District-based Support Teams,
School Governing Bodies, School Management
Teams and Professional Learning Communities.
1.	

Paving the Way - An Introduction to Inclusive
Education

2.	

Understanding and Identifying Barriers to Learning
and Development

3.	

Understanding Behaviour as a Barrier to Learning
- Creating a Positive Behaviour Environment

4.	

Understanding Disability in the Educational
Context as an Element of Diversity.

5.	

Teaching to Diversity
a.	

1 - Learner Diversity and Classroom
Strategies

b.	

2 - Differentiated Lesson Planning

c.	

3 - Differentiated Assessment and Reporting

6.	

Effective School-based Support - Strengthening
the Effectiveness of the SBST

7.	

Individual Support Planning to address Barriers to
Learning

8.	

Understanding and Managing ADHD in the
Classroom

9.	

Care and Support for Teaching and Learning in
Schools (CSTL)

10.	 Foetal Alcohol Spectrum Disorder and its Impact
on Learning (FASD)
11.	 Managing Language Diversity
12.	 What is an Inclusive School?
13.	 The Role of School Leadership and Governance in
an Inclusive School
14.	 The SMT as Mentors for New Teachers in their
Inclusive Education (IE) Induction Programme
15.	 Understanding SIAS and the Role Players in the
SIAS Process
16.	 Understanding and Managing Curriculum and
Assessment Differentiation in Schools
17.	 Promoting a Culture of CPD for IE at your School
using PLC’s as a Model of CPD for IE
18.	 Understanding and Implementing SIAS
19.	 Curriculum and Assessment Differentiation to
Support Learners Experiencing Barriers to Learning
20.	 Induction Programme for Inclusive Education
21.	 Establishing and Facilitating PLC’s for CPD in
Inclusive Education - for Educators
22.	 Establishing, Facilitating and Supporting PLC’s for
CPD in Inclusive Education - for District Officials
and SMT’s

For more information or to request a quote for a workshop,
please contact Charlene Petersen at 021 762 6664 / projects@included.org.za
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Getting it

EDUCATION

RIGHT!

Educators, ECD Practitioners, Professionals and Parents
are invited to take part in this Inclusive Education Best Practice symposium.
Three parallel sessions will be held and delegates can choose on that day which
presentations they would like to attend.

WH SESSION ONE
Professional Learning
Communities (PLC) –
Why collaborative
learning works.
Using case studies to examine
how PLCs have proven to be a
more effective model of CPD
than traditional workshops.

SESSION TWO
The SIAS Policy –
What’s all the fuss!
How the SIAS policy can be
used to provide effective
support to learners
experiencing barriers
to learning.

SESSION THREE
Early identification of barriers
to learning and development
in the ECD Centre
Using what you have –
the skills of observation
and information gathering –
to identify barriers to learning
when access to assessment
is difficult.

WH SESSION FOUR

WH SESSION FIVE

WH SESSION SIX

Inclusion in education
promoting social justice.

The Resource Teacher
Model – Making the most of
limited learning
support resources.

Ladders for Learning – Reach
each child at their level!

Creating an inclusive society
where ALL people are able to
access and enjoy all of their
rights starts in
inclusive schools.

Examining the benefits of a
Resource Teacher model versus
traditional models of remedial
support and unit classes.

Planning activities and
interventions for young
children accessing learning at
different levels using IESA’s
ladders for learning.

There is no cost and space is limited, so book early to avoid disappointment.

MINI
SYMPOSIUM

FREE

DATE: 16th August 2017
VENUE: Vista Nova Primary School, Cape Town
TIME: 14:30 – 17:00 (Registration, tea and snacks from 14:00)
RSVP: Please RSVP to Natalie Watlington by no later than Tuesday 8th August 2017
Tel: 021 762 6664 | Natalie@included.org.za
Please note IESA’s AGM will be slotted in to the programme on the day.

