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RAMSAY DAVIDS

LETTER FROM THE
CHAIRPERSON

IESA continues despite the 2018/2019 year being the most difficult.

As a growing organization, we experienced “growing pains” and challenges. This 
confirms the need for our services throughout the country. Included amongst these 
challenges were funding issues which resulted in us having to review the strategy 
of having a Gauteng-based Head Office. Our work as a national organisation 
still continues, and our Head Office has been brought back to Cape Town. This 
consolidated move has already shown improvement through the continued 
and committed support from long term funders. We thank our funders for their 
commitment, dedication and advice during this period.

Our Project Work continues and the quality of our services has been consistent. This 
quality in our standard of service is what continues to generate confidence and 
interest from government business and community sectors. Our staff on the ground 
have been outstanding in maintaining these standards. The Board would like to 
thank them for their dedication. Our programmes are still relevant and our practices 
continue to add value with our end users and implementation partners. 

Director Bertha Magoge could not relocate to Cape Town, and sadly, resigned 
and will not be joining us in the new financial year. We wish her well in her future 
endeavours. 

I take pleasure in announcing our new Director – Peter Barendse who will guide the 
organisation forward into the new financial year and beyond. Peter has experience 
in both the private and NGO sectors and he has taken up the challenge to stabilize 
the organisation and continue the vision of IESA. 

WE LOOK FORWARD TO A PRODUCTIVE YEAR AHEAD, 
AND INDEED, A GREAT FUTURE.

OUR VISION IS OF 
A FULLY INCLUSIVE 

SOCIETY THAT 
RECOGNISES, RESPECTS 

AND PROMOTES 
DIVERSITY AND THE 

RIGHT OF ALL PEOPLE TO 
PARTICIPATE TO THEIR 
FULLEST POTENTIAL. 

WE BELIEVE THAT 
THIS CAN BEST BE 

ACHIEVED THROUGH 
A FULLY INCLUSIVE 

EDUCATION SYSTEM 
THAT STRIVES TO MEET 

THE NEEDS OF ALL 
CHILDREN IN REGULAR 

NEIGHBOURHOOD 
SCHOOLS. 
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PETER BARENDSE

FROM THE 
DIRECTOR’S DESK

Further to my accepting the post as the new director of Inclusive Education South 
Africa, I am delighted to introduce myself to you.  I am a passionate individual who 
has been appointed to use my range of skills, knowledge and experience to add 
value to the works and vision of IESA. In the process of familiarizing myself with the 
content of the organization and the work that is and has been done, a very glaring 
question was birthed. What is Inclusion? What is the limits of this terminology? 
What are the defining characteristics, connotations, academic and layperson`s 
understanding and definitions of the term?

As society evolves, as our democracy evolves and as our awareness regarding our 
rights evolve, how do we as an organization define work and the space that we 
actively engage? How deep and broad do we involve and interrogate an “excluded” 
incident/person/topic?   

Through our engagements and joining of all relevant stakeholders, we would 
like you to be able to digest what is beneficial and empowering for you. All my 
endeavors, organisational planning and strategies are only possible because of the 
continued valuable support from our amazing staff and partners.  I look forward to 
building on all our good relationships and establishing new ones. 

Our Four PROGRAMMES

ECD

SCHOOLS

RESEARCH AND 
KNOWLEDGE

ADVOCACY

3ANNUAL REPORT 2019 I  INCLUSIVE EDUCATION SOUTH AFRICA



THIS YEAR WE TRAINED A TOTAL OF 

755 
ECD 

PRACTITIONERS

IDENTIFICATION & SELECTION  
OF 14 ECD CENTRES

7 EDUCATIONAL 
WORKSHOPS PER CENTRE

7 ON-SITE SUPPORT  
VISITS PER CENTRE

2 PARENT EMPOWERMENT 
WORKSHOPS PER CENTRE

1   TWO DAY ECD PRACTITIONER TRAINING 
PROGRAMME

Our Two-Day ECD Practitioner Training targets 750 ECD Practitioners. Areas that 
we cover include the West Coast, Overberg, Eden Central Karoo, Cape Metro 
and Winelands. This training workshop provides an introduction to inclusive 
education for ECD practitioners, both centre-based and non-centre based. We 
target teachers, principals, centre managers, playgroup facilitators, home visitors 
and community workers. We partner with ECD Forums, FET Colleges and ECD 
Service Providers. 

Some pictures from our ECD Centres

2   STRENGTHENING INCLUSIVE ECD CENTRES 
PROGRAMMES

The ECD centre project is implemented in two ways:

ONE YEAR MODEL

The One Year model is aimed at building the skills of ECD practitioners. The 
message of inclusion is shared via theoretical and practical levels and funded by 
the Western Cape Department of Social Development, Disability Directorate. 

Fourteen registered ECD centres were screened and selected through a thorough 
interview and assessment process, which included both staff and management of 
each of the centres.

10 
CENTRES

150
PRACTITIONERS

750
LEARNERS

650
PARENTS

80 ECD 
STAKEHOLDERS

ECD PROGRAMME
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Workshop activities included meeting with principals to develop an understanding of inclusion and 
on-site support to develop the skills of ECD practioners around the implementation of inclusive 
strategies. We also focused on establishing strong parent-centre partnerships through interactive 
parent meetings. This training empowers ECD Practitioners to Screen , Identify, Assess and provide 
individual Support ( SIAS Policy 2014) to their learners.

TWO YEAR MODEL

The Two Year model allows for enough time to intensively monitor and evaluate our project in order 
to ensure that the intervention is sustainable beyond our involvement with the centre. We were able 
to provide on-site support and skills development, specifically around the crucial topics of identifying 
barriers to learning, planning for intervention and providing differential learning activities.

TWO–YEAR MODEL IMPACT INDICATORS:

STRENGTHENING CENTRE LEADERSHIP 
TO DRIVE INCLUSIVE CHANGE

BUILDING THE CAPACITY 
OF ECD PRACTITIONERS

CHANGING ATTITUDES 
TOWARDS DISABILITY

RAISING AWARENESS THROUGH 
DISABILITY WORKSHOPS

STRENGTHENING PARTNERSHIPS WITH 
EXTERNAL STAKEHOLDERS

ASSISTING WITH THE DEVELOPMENT OF 
A MEANINGFUL DAILY PROGRAMME

BUILDING RELATIONSHIPS  
WITH PARENTS

0-3 TRAINING FOR EARLY 
IDENTIFICATION AND INTERVENTION
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3   THE JOURNEY TO INCLUSION PROGRAMME: ECD SERVICE 
PROVIDERS AND PARTNERS

The FirstRand Foundation and the Jim Joel Fund, provides funding for this project, and we aim to assist organisations to infuse 
inclusion throughout all their programme offerings.

The project implementation model has five phases:

PHASE 1 PHASE 3 PHASE 4 PHASE 5

Organisational entry –  
laying the foundations

Developing inclusive practice –  
Reviewing programme activities

Infusing inclusive practice 
into the organisation

Monitoring evaluation  
& support

Consultation 
with 

managment

Situational 
analysis –  
site visits

Develop plan 
of action Knowledge

Values

Skills developed in 
inclusive practice

STEP 3: 
Follow up 
support

STEP 1: 
Programme 

Review

STEP 2: 
Support site 

visits
Management 

Review & Augment

Action planImplementation 
in field

Infused change

Inclusive practice shared 
with management

Knowledge Attitude

Skills

Monitoring

Evaluation

Support for 
the way 
forward

PHASE 2

Building capacity developing inclusive values

Staff develpment

Knowledge Attitude

Skills

IESA ECD SERVICE PROVIDER JOURNEY TO INCLUSION – PROGRAMME IMPLEMENTATION MODEL

The organisations in which the programme was implemented in 2017/2018 were Tshepang Educare Trust in the Free 
State, Ntataise in Gauteng, Sikhula Sonke in the Western Cape, and Little Elephant Training Centre for Early Education 
(LETCEE) in KZN.

It is with great pleasure that we have recorded positive impact in all of our participating service providers, with the 
management of these organizations having taken the lead in driving the infusion of Inclusive Education through their 
programmes. In addition, the understanding of Inclusive Education has significantly improved, and this has resulted in 
widespread organizational policy changes.

STRENGTHENING OUR INCLUSIVE ECD CENTRES

OBJECTIVES

• Improved understanding of inclusive education

• Organisational policy change

• Management drives infusion of inclusion in all programmes

• Inclusion implemented in programmes

• Inclusion infused into DSD registration process
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ONE YEAR MODEL

112
PRACTITIONERS 

TRAINED

350
PARENTS 

ATTENDING 
WORKSHOPS

817
LEARNERS IMPACTED/ 

PAVING THE WAY 
WORKSHOPS

350
TEACHERS 
REACHED

TWO YEAR MODEL

1460
PARENTS 

ATTENDING 
WORKSHOPS

151
PRACTITIONERS 

TRAINED

81
LEARNERS 
IMPACTED

10
ECD 

CENTRES

80
ECD 

STAKEHOLDERS 
IMPACTED

The second ECD model is a Two-Year Inclusive model, which is aimed at 
strengthening inclusive ECD Centre in their practice. This project is funded by ApexHi 
Charitable Trust and ten ECD Centres were selected, eight based in the Western Cape 
and two in the Free State.

Beneficiaries that we reached:

SERVICE 
PROVIDERS5 STAFF 

TRAINED112 PARENTS 
REACHED 600

CHILDREN 
REACHED 20 000 MANAGEMENT 

TEAM MEMBERS 32

Disability Awareness Workshop
A three hour “Disability Awareness and Sensitization” workshop enables us to focus 
on highlighting the importance of inclusion for disabled learners . Our current reach 
extends across management , staff and practitioner bodies as well as the wider 
community because of this method .

We facilitated seven educational workshops, along with on-site support visits where 
we could assist with learners who needed additional individual support. 

“Parent Play Learning“ and “Passport to Learning“ 
These workshops are run by our friendly and efficient facilitators who enjoy creating 
various platforms and  opportunities to learn . The objective is to    improve the 
understanding of parents and peers, highlighting the importance of the role we 
need to play in our children’s education. 

FUNDER

APEX-HI CHARITABLE TRUST

DEPARTMENT OF SOCIAL 
DEVELOPMENT - DISABILITY 

DIRECTORATE

350 
PRACTITIONERS 
REACHED

Inclusion is about 
practical changes that 
we can make so that 

all children, regardless 
of their diverse 

backgrounds and 
abilities, can learn.

WORKSHOP
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4    ASSISTING SCHOOLS TO BEING INCLUSIVE

PROGRAMME OBJECTIVES

• To build the capacity of teachers to differentiate the curriculum, classroom 
environment and assessment

• To build the capacity of teachers to identify diverse learning needs

• To strengthen School Based Support Teams to co-ordinate the support needs 
for learners and teachers

• To strengthen the School Governing Body to review the policies of the school 
through an inclusive lens

• To promote positive behaviour intervention strategies and improve parent/
teacher partnerships.

EASTERN CAPE
GRAHAMSTOWN/MAKHANDA

PROJECT SCHOOLS

Makana Primary
Tantyi Primary
Samuel Ntlebi Primary

Grahamstown SDA Primary
C.M Vellum Primary
N.V. Cewu Primary

Makana Primary and Tantyi Primary were identified in January 2019, and IESA 
will support them until the end of 2020. Our work in these schools is centered 
around promoting the use of inclusive practices, creating awareness and providing 
information on the relevant documented policies. This is achieved via a range of 
activities particular focused on the Teacher, the School Management Team (SMT), the 
School Based Support Team (SBST, School Management, the School Governing Body 
(SGB), parents and additional support bodies. The establishment of Professional 
Learning Communities (PLCs) has also benefited teachers tremendously as it is a 
platform to share good practices and support to one another. Parents were invited 
as part of the project to attend sessions, where we promote an understanding of 
inclusion and their role in supporting their children’s learning.

PORT ELIZABETH/NELSON MANDELA BAY

PROJECT SCHOOLS

Canzibe Primary School
Dumani Primary School
Fontein FSS Primary School
Hombakazi Primary School

STATISTICS

100 DIRECT 
BENEFICIARIES

2814 INDIRECT 
BENEFICIARIES

FUNDERS

VESTAS AND OLD MUTUAL

STATISTICS

98 EDUCATORS

3687 LEARNERS 
REACHED

206 PARENTS 
REACHED
(including SGBs)

FUNDERS

HCI and STANLIB

INCLUSIVE SCHOOL PROGRAMME

8 INCLUSIVE EDUCATION SOUTH AFRICA I  ANNUAL REPORT 2019



WESTERN CAPE
CAPE WINELANDS
FRANSCHHOEK 

PROJECT SCHOOLS

Franschhoek High School
Wemmershoek Primary 
Wes-Eind Primary School
Groendal Primary School
Dalubuhle Primary School

HIGHLIGHTS

Teachers are using the strategies, resources and new skills they have developed 
being a part of this project. Teachers have implemented task cards and differentiation 
strategies for learners struggling with concentration. A change of attitude and more 
understanding from educators has led to additional resources within the community:

• acquiring fidget toys of ADHD kids  

• spectacles for learners with poor sight (learners with albinism) .

We are happy to report that schools are interacting, bonding, sharing skills, ideas 
and knowledge. During the last meeting all schools came together to make 
“Whisper phones” and one teacher demonstrated the use of these phones. Each 
of the 7 schools could take back 12 whisper phones for integration into their own 
programme. The material for the whisper phones was sponsored by a local hardware 
store. These phones will be of great value for the learners who struggle with phonics 
and reading through the support of small businesses within the community.

FUNDER

AACF in partnership 
with BHABHATANE

Mrs Kepe`s Success Story
A 7-year-old, a Grade1 learner who grew up on a farm, lives with his mom, lost his father and 

witnessed his stabbing, he wakes up at 4 a.m. to catch a bus to school at 6 a.m. His challenge is that 

he is always drowsy and tired in class. He struggles with basic concepts from writing his own name as 

well as simple calculations. He never gets homework done because there is no one to assist at home 

as mom works till late.

“I sat down and thought of intervention strategies to assist this learner. I do homework with him in 
the classroom because there will be no assistance at home. I started this intervention in the first term.

“Good news! He can write his name now, he can also form some letters of alphabet and knows  

basic concepts. 

THANK YOU 
INCLUSIVE 

EDUCATION!!”

Example of Whisper Phones
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PROJECT SCHOOLS

Langabuya Primary
Mbekweni Primary

HIGHLIGHTS

• Prefects are taking responsibility in the reading programme for younger 
learners.

• Prefects are doing projects on awareness of diversity in learning 

• The School Based Support Team is now functioning effectively, promoting 
whole school support.

• There is an active sharing of good practices and collaborating of project schools 
and sharing of good practices.

• Attitudes have changed and educators along with Prefects are giving the 
programme their full support.

FREE STATE
BLOEMFONTEIN
JACOBSDAL

PROJECT SCHOOLS

Phambili Primary School
Holpan Primary School

HIGHLIGHTS 

The School Management Team meetings were conducted in the first term and 
focused on looking at the planning for the year and identifying specific needs of 
focus. IESA is planning to extend our reach in this area going forward, together with 
continued support in the foundation phase. More attention needs to be given to 
support the management function as well as strengthening the function of the 
School Based Support Teams at both schools via:
i) the implementation of learning support materials, 
ii) strategies for inclusive teachers. This includes an introduction to the relevant 

tools for teachers.,
iii) reading programme support and use of key links,
iv) classroom management,
v) teacher preparation and planning.  

STATISTICS

76 TEACHERS

2616 LEARNERS

FUNDER

GRANDSLOTS

FUNDER

TRIM TAB FOUNDATION

Staff Development Session

Pebble in my shoe exercise
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STATISTICS

HOLPAN PRIMARY SCHOOL

GRADE 1

20
GRADE 2

19
GRADE 3

16
GRADE 4

34
GRADE 5

23
GRADE 6

31
GRADE 7

30
GRADE 8

23
GRADE 9

19
TOTAL

229

9 EDUCATORS
 14 LEARNING 

SUPPORT

PHAMBILI PRIMARY SCHOOL

GRADE R

15
GRADE 1

23
GRADE 2

28
GRADE 3

20
GRADE 4

28
GRADE 5

29
GRADE 6

21
GRADE 7

18
GRADE 8

17
GRADE 9

18
TOTAL

200

9 EDUCATORS
 18 LEARNING 

SUPPORT

5      KLEINZEE: SCHOOL OF SKILLS

NORTHEN CAPE
Situated in a very remote part of the Northern Cape – a small West Coast ex De Beers 
Mining town.

SCOPE OF ACTIVITIES

• Year One options – re rotation of technical fields

• Job shadowing opportunities 

• Hostel matters.

• Language support – Reading, phonics and spelling as well as reading  
with comprehension 

• 2018 – Employment of Advancement Manager

FUNDER

PONOHALO DE BEERS TRUST 
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THE KLEINZEE CENTRE FOR LEARNING HAS GROWN FROM

LEARNERS 
IN 201438

LEARNERS 
IN 2018249

MEMBERS 
OF STAFF19

HOSTEL STAFF 
MEMBERS14

DROP-OUT PERCENTAGE

We made some calculations and found that during the past 4 years only 5 % of the 
learners exited the program. 

There are now 87 learners in the School of Skills.

YR 1 =

19
YR 2 =

22
YR 3 =

22
YR 4 = 

24

6      NATIONAL TEACHER INDUCTION PILOT (NTIP)

THREE PROVINCES

FREE STATE

Motheo District
NORTHERN CAPE

Francis Baard District
NORTH WEST

Bojanala District

12 
SCHOOLS

8 
SCHOOLS

9 
SCHOOLS

28 NEW TEACHERS 26 NEW TEACHERS 18 NEW TEACHERS

13 
MENTORS

9 
MENTORS

18 
MENTORS

FUNDER

EUROPEAN UNION
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TARGET GROUP:
Existing Teacher cohort.  
4 PLCs in 3 Districts 

OBJECTIVE: 
Up skill teachers with the 
theory and practical skills to 
implement new and inclusive 
teaching methods

LEAD ORGANISATION: 
WOB  

IN-SERVICE 
TRAINING

TARGET GROUP:
UFS, Wits, NWU Education 
faculty staff

OBJECTIVE:
Comprehensive Inclusive 
Education training, offered  
as a core subject throughout 
degree 

PILOT GROUP: 
60 New Teachers, 3 Districts,  
3 Provinces 

OBJECTIVE: 
Bridge the gap between 
pre-service training and 
practical implementation  
of policy and processes to 
teach inclusively. 

LEAD ORGANISATION: 
IESA 

INDUCTION 
PROGRAMME

PRE-SERVICE 
TRAINING 

OBJECTIVES

• Teachers participate in professional development activities

• Teachers work through the self-reflection sessions and assignments 
in the new teacher handbook 

• Teachers have the expected values and standard of skills and 
knowledge for inclusive teaching

• Teachers are supported by a school based mentor

HIGHLIGHTS

• Willingness and availability of mentors have increased

• Enthusiasm among new teachers have increased

• IESA national footprint has been strengthened

• Engagement with multiple directorates

• Materials have been developed
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TESTIMONIAL

NKOSINATHI’S JOURNEY ON THE NEW TEACHER INDUCTION PROGRAMME

NKOSINATHI MBANDLWA IS A TEACHER AT MFIDIKWE PRIMARY SCHOOL IN THE NORTH WEST PROVINCE.

What did you gain from this programme?
I’ve learnt that Inclusive Education is when all learners, irrespective 
of challenges, are able to be placed in age-appropriate, general 
education classes in their own neighbourhood schools to receive 
high quality instruction, intervention and support in order to 
progress in the core curriculum. I have learnt that successful 
inclusive education happens primarily through accepting, 
understanding and attending to physical, cognitive, academic, 
social and emotional needs.

NB: Identified learners have access to regular education 
classes although they sometimes need to be excused 
to address specific needs e.g. speech or occupational 
therapy.

How did the Induction programme help me?
This programme played a significant role in my profession as an 
educator, and as an individual because of the tools used to 
accommodate those with “barriers to learning”. They also felt 
included and not ostracised through the provision of the necessary 
support.

How did having a mentor to guide and support 
you help?
Being assigned to a mentor within my workplace, ensured much 
needed guidance and assistance in whatever challenge I 
experienced in my classroom or in the workplace. During my 
first three months of my teaching, my main challenge was being 
able to positively impacting learners who were “hyper-active”

Were you able to know your learners well by using the 
information in the teacher handbook?
The handbook came in very handy and had all the relevant information 
of how to deal with learners with barriers, how to identify learners 
with learning barriers, how to support them and how to more 
accurately assess via the SIAS process.

Did your understanding of inclusion and diversity help 
you to understand the needs of the children you had 
to teach?
My new understanding of Inclusion and Diversity definitely helped 
me to understand the needs of each and every learner and how to 
promote inclusivity and diversity by means of:
• Promoting a positive classroom climate – providing a 

welcoming atmosphere.
• Embracing learners’ diversity – valuing and embracing 

diversity; not just diverse talents; but diversity in ethnicity, 
religion, gender, sexual orientation and language.

• Encouraging learner interactions – the more academically 
and socially connected the learners feel to the school, the 
more likely they are to persist.

• Fostering a community of learners within our classes by 
encouraging learners to collaborate and cooperate with their 
classmate.

Did the strategies on teaching practice help you 
improve yours and how?
Aside from being able to positively impact learners with learning 
barriers, it also helped me manage my classroom and limit 
unnecessary disruptions. 

How did your mentor help you through the challenges 
you faced?
I am truly blessed and privileged to have such an amazing mentor 
who went out of her way in ensuring that I feel comfortable and 
welcomed in the workplace. I’ve learnt to adopt behavioural 
management practices to positively address learners who are 
assessed as “hyper-active” and learners who are misbehaving in 
class. I’ve learnt that I need to reach out to them and understand 
the background they are coming from.

What did you learn from your peers during this first year?
I have learnt from peers in the same profession that we share 
common challenges albeit in different schools. I’ve learnt that we 
can we are not the same and that we can learn from each other on 
how to tackle those issues

Did class visits from your mentors assist you?
Yes, the visits encouraged me to work on my areas of improvement 
as well as focusing on my teaching by incorporating inclusive 
strategies with those of the school.
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7      EPWP-IESA CLASSROOM ASSISTANTS 
PROGRAM 2018-2019

We’re proud to say that this is our 4th year on the EPWP Non-State Sector programme. 
It’s also the first time that we were given 80% work opportunities. Based on the 
needs that we identified through our project work, we decided to allocate 75% of 
these opportunities to ECD centres and 25% to schools.

BENEFICIARY SCHOOLS AND ECD CENTRES
• Masiphumelele

• Ocean View

• Manenberg

• Delft

• Bonteheuwel

• Philippi

• Ottery

• Mitchell’s Plain

• Ceres

• Khayelitsha

• Nyanga

• Grassy Park

• Kraaifontein

• Parow

• Franschhoek

• Paarl 

8      INFORMATION & COMMUNICATION

 IESA’S INFORMATION & SUPPORT SERVICES AIMS 
TO INFORM AND MOTIVATE GOOD COLLABORATIVE 
SUPPORT TO VULNERABLE CHILDREN BASED ON AN 
IMPROVED UNDERSTANDING OF SOUTH AFRICA’S 
INCLUSIVE EDUCATION POLICY.

THIS IS ACHIEVED THROUGH:

• The dissemination of information to stakeholders via workshops, presentations, 
social media and other platforms,

• An advisory helpline that receives and responds to a wide range of enquiries 
for parents and professionals regarding educational access and support, and

• The provision of in-depth support models that nurtures more inclusive 
practices in schools and educare centres.

The Information and Support programme has sought to pro-actively provide 
information to stakeholders via a wide range of activities and platforms relating 
to all aspects of inclusive education, including; Inclusive Education policy, parental 
rights, navigating the education system and the roles and responsibilities of 
different role-players.

ECD CENTRE/SCHOOL 
ASSISTANTS

85

ECD CENTRES

42

SCHOOLS

14

FUNDER

FIRST RAND FOUNDATION

NUMBER OF CHILDREN

30
AGE RATIO =

2 – 23 YRS
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HELPLINE STATS
ENQUIRIES

PARENTS, including 
grandparents,  

foster parents etc.

EDUCATORS, i.e. 
principles, teachers, 

support teachers etc.

PROFESSIONALS,  
i.e. Dr’s, therapists, 
social workers etc.

SERVICE PROVIDERS, 
NGO’S ETC. OTHER (STUDENTS)

22 6 4 5 4

TOTAL 41

DISABILITIES/BARRIERS REPORTED

VISUAL IMPAIRMENT 
(Albinism)1 2% NOT IN SCHOOL DUE TO 

ILLNESS (Nephrotic syndrome)1 2% EPILEPSY1 2%
DOWN SYNDROME1 2% KLEEFSTRA SYNDROME1 2% BULLYING1 2%
ACADEMIC SUPPORT3 7% MULTIPLE5 12% AUTISM5 12%
OTHER (Funding, 
information etc.)10 24% NOT SPECIFIED/

UNDIAGNOSED12 29%

TYPE OF SUPPORT REQUESTED

CLASSROOM SUPPORT  
(scribes, facilitator etc.)

SCHOOL 
PLACEMENTS

SPECIAL 
NEEDS 

SCHOOLS

ASSISTANCE WITH SCHOOLS 
due to little or no support 
offered to parents

HOME SCHOOLING 
OPTIONS

FULL SERVICE 
SCHOOLS

OTHER
ACADEMIC SUPPORT – 
UNIVERSITY STUDENTS (data 
collection, thesis, project topics)

SOCIAL MEDIA
We can be found on all available social media platforms

Fans

2.4K
Followers

463
Followers

157
Followers

111
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FUNDERS & PARTNERS

Anglo American Chairman’s Fund

Apex-Hi Charitable Trust

Bhabhatane

Calgro M3

Chief Rabbi CK Harris Memorial Foundation

Community Chest

De Beers Ponahalo Community Trust

DG Murray Trust

DSD Disability Directorate - Government

DSD ECD Directorate - Government

First Rand Foundation

Grandslots

HCI Foundation

Independent Development Trust - Government

Jim Joel Fund (Childwick Trust)

KapdiTwala

Liquid Telecoms

Maid Foundation

National Lotteries Commission

Old Mutual Insure

Old Mutual Trust

Pres Les PTY LTD

Purple Group LTD

Stanlib

Trim Tab Foundation

Vestas Empowerment Trust

VVOB – EU teaching for diversity

Webber Wentzel

Werksman Attorneys

Wiphold Investment Trust

WE ARE 
APPRECIATIVE OF THE 
CONTINUED SUPPORT 

WE RECEIVE FROM  
OUR PARTNERS  

& FUNDERS

THANK YOU!
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BOARD MEMBERS

BOARD MEMBER PORTFOLIOS

RAMSAY DAVIDS
CHAIRPERSON

Ramsay is a retired Certified Financial Planner with 
extensive experience within the corporate financial 
services sector. He has served IESA as both Member 
and Chairperson.

BRIAN LOW
TREASURER

After many years in the corporate sector, Brian 
worked as the Finance Manager at “Learn to Earn” 
for 10 years before his semi-retirement. He holds a 
B Com in Business Administration and Economics.

LINDSAY ROSS
VICE-CHAIRPERSON

Lindsay has extensive senior HR management 
experience in the corporate sector and worked as 
Director of a leadership training organisation. Her 
qualifications include a BA (Hons), B Proc, Ll B, IRDP 
and MDP.

WAYNE PINTO
MEMBER

Wayne has over 20 years of experience in the 
corporate sales sector and is Key Accounts Manager 
for Pfizer Laboratories. He holds a National Diploma 
in Analytical Chemistry.

WACANGO KIMANI
SECRETARY

Wacango has an M. Ed in Inclusive Education and is 
currently working on a Doctorate in the same field. 
She has worked as a teacher in an inclusive school, a 
university lecturer on inclusive education, and 
a Communications Manager focusing on advocacy 
for education at national and international levels.

PETER BARENDSE
EXECUTIVE DIRECTOR

Peter has worked in the Charity Sector in South Africa, 
United Kingdom and China for 20 years. He has been 
part of a project presented to the World Economic 
Forum (Digital Divide) and local South African initiatives 
(Rave Project & Siyabulela Project for the Department 
of Trade and Industry) He was also the Operations 
Manager for an International UK based Charity (Care for 
Children) that does project work in China. 

ADVISORY BOARD MEMBERS

MICHELE BELKNAP
MEMBER

Michele is a founder member of 
IESA and has served extensively 
in the non-profit sector, 
including as a member of the 
National Education Task Team of 
SAFCD. She has a BA Degree in 
English and Drama.

BIRGIT SCHWEIZER
MEMBER

Birgit is a founder member of IESA. 
She introduced the concept of 
inclusion to South Africa from 
Germany, and started Peter Pan 
Inclusive ECD Centre. She worked at 
Cape Mental Health for many years 
in fundraising, project management 
at Special Care centres and 
volunteer management.

EKIN KENCH
MEMBER

Ekin has a BA degree and a post 
graduate Diploma in Special 
Education. She was the Principal 
of Bel Porto School for 10 years, 
and then worked at Cape Mental 
Health as Programme Manager 
and Fundraiser for 23 years.
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SECTION HEADFINANCIAL MATTERS

INCOME STATEMENT

Income

2019
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Expenses

2018

INCOME BREAKDOWN

84%

16%

Operational

Programmes

EXPENSES

76.4%

23.6%

Operational

Programmes

Inclusive Education South Africa, like many 
organisations in these difficult funding times, 
has experienced a few challenges in the 2019 
financial year. There was a change in 
directorship, which resulted in building new 
relationships with funders as well as the 
world-wide economic slump which resulted in 
a decrease in funding received during the year. 
Expenses were well managed with 76.4% 
attributable to programme activities. The 
organisation has retained Income balance of 
R1,986,856 and 70.7% of the organisations 
assets consists of cash funds. The organisation 
is looking towards further growth and 
programme expansion in the 2020 financial 
year. Our clean audit, and the commitment of 
our team to build on the organisations good 
financial controls bodes well for the future. 
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CASH ON HAND

Operational Funding

Restricted Funding

Sustainability Reserve

17%
7%

76%

BALANCE SHEET 2019 2018

TOTAL ASSETS 4 542 435 4 735 493

Cash on Hand 3 211 916 4 237 156

Solvency Ratio (Total Assets/Total Debt) 1,78 1,63

Defensive Interval (Fund Balances/ 
Total monthly expenses)

2,8 3,8
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“Treat people as if 
they were what they 

ought to be and you help 
them become what they 

are capable of being”

GOETHE 1792

Inclusive Education South Africa
3 Tiverton Road, Plumstead, Cape Town, 7801 Tel: 021 762 6664

P O Box 18093, 7824 Email: ctgeneral@included.org.za


